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a PROHIBITED 


No person in the United States; shall, on the ground of race, color, or — 
national origin, be excluded from participation in, be denied the benefits 
of, or be subjected to discrimination under any program or activity receiving 
Federal ffancial assistance, or be so treated on the basis of sex under 

most education programs or activities receiving Federal assistance.’ 


This publicattion was prepared for the Council of Chief State School . 
Officers by the Resource Center on Sex Rolse in Education. It> was prepared 
under contract #300-76-0456 for the U. S. Department, of Hea]th, Education, 
and Welfare; Office of Education, under the’ auspices of the Women's 
Educational Equity Act. Contractors ‘undertaking: such projécts under 
Government sponsorship are encouraged to express freely their professional 
‘Judgment in the conduct of the project. Points 6f view stated, do not, 
therefore, neCessarily-Fepresent official Office of Education position or 
policy. a 
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. Preface 


t a : : 

This session outline and the accompanying: participant materials comprise 
One component of a multicambonent workshop package developed by the Resource 
Center on Sex Roles in Education under a subcontract with the Council of Chief 
State’ School Officers (CCSSO). This package, entitled Implementing Title IX — 
and Attaining Sex Equity: A Workshop Package for Elementary-Secondary Educa- 
tors, is designed for use. by persons implementing training or staff development 
‘efforts for education personnel and interested citizens in the implementation 
of Title IX of the Education Anendments of 1972 and the attainment of sex 
equity in elementary-secondary schools. 


The workshop package was field-tested by subcontractors in 11 regional 
F rkshops as a part of the CCSSO Title IX Equity Workshops Project. This: 
- /eroiect was funded under contract 300-76-0456 with the Women's Program Staff, 
U.S. Office of Education, Department of Health, Education, ‘and Welfare. 
Funds to suppont the printing of participant materials used in the field- 
test workshops/were provided by the National Institute of Education, 
Department of Health, Education; and Welfare. 


Shirley McCune and Martha Matthews are the coeditors of the Worksho 
Package. This session outline and participant materials were developed by 
Shirley McCune and Martha Matthews; Martha Matthews' time was partially 
‘Supported by funds from the Ford Foundation. Persons who have authored or 
contributed to other outlines and materials within the total package include: 
Linda Stebbins, Nancy Ames, and Illana Rhodes (Abt Associates, Cambridge, 
Mass.); Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Resource Center on 
Sex Roles in Education, Washington, D.C.); Myra Sadker and David Sadker 
(American University, Washington, D.C.); Barb Landers (California State 
Department of Education, Sacramento, California); and Janice Birk (University 

. Of Maryland, College Park, Md.). : 

The CCSSO% the Résource Center’on Sex Roles in, Education, and the. 
coeditors of the package gratefully acknowledge the assistance and \advice 
of M, Patricia Goins, Project Monitor, Women's Program Staff, U.S. Office 
of Education, and Joan Duval, Director, Women's Program Staff,!in “the 
‘implementation of the contract. Grateful’ acknowledgement is also given to 
Sar§ta Schotta, Senior Research Associate, National Institute of Education 
for monitoring the contract which provided funds for the editing and printing 
of the field-test materials. Special gratitude is extended to the personnel 
of the 15 organizations who field-tested the Package in regional workshops 
.for their efforts, their patierice, and their support throughout, the implementa- 
tion of the Title IX Equity Workshops Project, These organizations and the 
project contact perso in each inc ludgg . 
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Prepared for the 
Title IX Equity Workshops Projects 
‘of the Coupcil of Chief State’ School Officers 


. by the : 
Resource Center on Sex Roles in Education . 
National Foundation for the Improvement of Education 


“ | IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY: . 
/ N INTRODUCTION TO THE WORKSHOP PACKAGE e % ™ 
Introduction 


Tifle IX of the Education Amendments of 1972, the Federal Jaw which 
prohibits sex. discrimination against the students and employees of 
education agencies and institutions receiving Federal financial assistance, 
was enacted in June 1972; the regulation to implement the legislation, whfch 
defines the specific criteria against which nondiscrimination is to be * 
assessed in the various policies and practices of education agencies and 
institutions, was issued. in June 1975 and became effective ‘in July of that year. 
Despite the passage of years, however, full compliance with Title IX is far 
from a reality in most agencies and institutions throughout the coyntry, 
and equity for females and males in education has yet to be attained. 
é ‘ ¢ . 
Although significant progress has been made in a number of schools an 
school systems~-the basic required Title IX compliance procedures have been 
imBlemented, students and emplayees describe their "increased awareness" 
of the problems of sex stereotyping and sex discrimination, and concrete 
improvements are apparent with regard to equalization of athletic budgets 
for female and male sports or to integration of previously sex-segregated 
.gourses--in most cases, considerable change rémains to be made if full 


“ -compliance and sex equity are to be integrated and reflected throughout the 


‘ policies, programs, and prawtices of an education agency or institution. 


If the necessary change is to occur, educators must move beyond paper 
compliance and problem awareness in. order: to develop the skills and competencies 
required for problem solution. Educators, like all other human beings, 

“need support and direction if they are to translate leqislative or administya- 
tive mandates for change into the actual,delivery of nondiscriminatory and 
sex equitable services. | 


Many methods may be used to support”educators in the change, process-- 
written information may be distributed, consultation aybe made available, 
briefings or meetings may be conducted, training programs may be, implemented, 
demonstration programs may be undertaken, and evaluation and reiforcement 
systems may be installed. The needs and resources of a particular education 
agency or ‘institution will determine the forms of support which are most 
appropriate. One of the most frequently used methods of supporting change 
by education personnel is the inservice training workshop. In many situations, 
the inservice workshop is a cost-efficient way of reaching large numbers of, 
personnel in a single effort and of.providing assistance in skills development 
to these cersonnel. Implementing Title IX and Attaining Sex Equity: A 
vlorkshop Package has been designed to support, the implementation of Such a 


workshop. 


4 ‘The Development of the Workshop Package | re 


Implementing Title IX and Attaining Sex Equity: A Workshop Package 
was developed by the Resource Center on Sex Roles in tducation for th 
Council of Chdef State School Ofricers’“Fitle Ix cquity Workshops Project 
during 1977 and 1928. The Title IX iquity ‘lorkshops Project was funded 
+] 
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snes, 18=month contract for "National Regional Dissemination Workshops 
and Development of Technical Assistance Materials for Title IX of the 1972 
Education Amendments" by the U. S. Office of Education, Department of Health, 


Edu@ation, and Welfate, under funds authorized by the Women's Educational 
Equity Act. — ; i ‘ « i 


‘The purpose of the project was to develop and field test a training 
package which could assist education personnal and interested citizens to 
‘gain: ’ 


@ an understanding of the manifestations and the effects of sex 
nh interread sex bias. in education 


: @ an understandiyg of the requirements of Title IX and its implementing 
‘regulation, and. of the steps required to achieve compliance ' 


@ skills and capability for ¢he development and implementation of 
policies, programs, and management systems to ensure educational] 
equity E 


‘The terms of the contract required that the package develobed must ybe suitable 
for: = 


t 
2 


a 


@ use with groups representing all levels of education, from.eLementary 
* through postsecdndary . a ; = 3 


@ use at the local, state, regidnal, and national levels 


a 
a 
; 
a 
@ use without extensive reliance on consultative assistance or on-$ 
matertals outside thé package itself ; i 
« z a : 


In order to address these requirements, it was decided that the training 
package must be developed according to the following considerations: 


e@ Becatse of the differing needs, experiences, and frames of reference 
of elementary-secondary educators and postsecondary educatiors, "the" { 
training package would ‘need to be two training packages--one for 
elementary-secondary educators and one for postsecondary educators. 


Because the training package needed to be suitable for use with a 
wide variety of groups, it would need to include a wide variety of 
infarhation and activities ranging from "awareness level" to more 
advanced skills-development and action-planning levels. 


Because the training package needed to, be suitable for use by personnel | 
without extensive background ih training or consultation and fs * 

_ Materials resources, it would need to provide specific Step-by-step 
instructions for the implementation of training as well as al] kd 
materials which would be required for the implementation of training. 


‘All of these considerations are reflected in the form and content of the 
\. ‘ " 


Workshop Package as it is now published, 
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3 Initial plans and specifications for the Package were reviewed by more s = 
than 90 leaders in education in March 1977. These ieidees were. asked} to fe 
° _- evaluate the plans and suggest modifications in light of: i \ = 
~ | “@ their. assessment of the training and technical assistance needs of . 
. - education institutions and agencies related to the attainment of 
s " —" Title IX compliance and sex .equity : is 
, ” 4 
e their evaluation of strategies available for meeting identified 
training and technical assistance needs , 
P ; ; 
/ @ their knowledge of resources which would facilitate the deve lopment 
= . and dissemination of the’ Workshop Package 
wy , ‘ 1 ; a . 
fe Mork ing drafts of the Package materials were field tested and evaluated jn: 


19 workshops implemented by subcontractors in the various HEW regions. 
Eleven workshops for elementary=secondary educators and eight workshops for 
postsecondary educators were implemented from September 1977 through January 


- 1978: During the field test workshops’, the Package was evaluated by work- a 
‘2, shop facilitators, workshop participants, and on-site‘evaluators. Final 1% 
~"  "# copy of the Workshop Package was completed after analysis of all of the 

. ¢ evaluations obtained during the field test workshops. + i 
. mo yan! 4 # ® | 
An Overview of the Workshop Package _ = 


ey Both the Workshop Package for Elementary-Secondary Educators and the ! 
_ Workshop Package for Postsecondary Educators provide training session out- 
~ ~ ines and participant's materials for a fifteen-hour woekshop sequence on 
° Title IX and sex equity in @ducatiohw. Each package is organized according 
‘to five three-hour workshop:sessions, Three of these sessions are termed ‘ . 
"Generic Sessions" ;=they are. designéd to provide general~ information and 
experiences which are relevant to all participants attending the workshop. 
The offer two sessions, called "Application Sessions," axe designed to | 
provide specialized information and experiences- to person of different ~~ 
professional roles and to enable participants to apply ‘workshop experiences 
to their individual professional responsibilities.» Edch of the components. 
of the. Workshop Package corresponds: to one three-hour workshop session;, 
a component includes both a ‘detailed step-by-step session outline for 
Ww facilitators anid the.materials gesigned for participant use during the 
workshop sessions. oe 


The sequence (and titles)\of the workshop sessions for elementary- 
“secondary educators is outlined below; there is a written component in the 


‘Workshop Package for Elementary-Secondary Educators which corresponds to 
Cand bears the same title as) each of these workshop sessions. 
» “s ". Generic Session One: "The Context of Title IX" . , 


f . . 
Generic Session Two: "The Title IX Regulation and Grievance Process" 
} 


2 . 
Application Sessions A and-B: Two sequential application sessions 
Hocus” the responsibilities and roles of six different groups 


n 
She sgard tc Title IX compliance and the attainment of sex - %& 
equity in education. Application sessions focus on the following 

Peles arid responsibilities: 
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_ ‘+= The Administrator's Role ae 


Sessipn A - "Ensurihg Procedural Title IX Compliance: 
- Establishing a Foundation for Sex. Equity" 


ay . . '. Session B ~ "Monitoring Title {x Iniplementatton" 
’ a : : a is a : ; 4 
° . *- The Teacher's Role - | \ 
, _ | Session A - "Identifying and Overcoming Sex Bias ih Classroom : 
mS Management" ie ' 4 
Session B - "Identifying and Overcoming Bias in Instructional . 
7 ’ Materials" : - a my \ . 
e+ . . i + "yy? 
= - The counselor's Role 
@ . Session A - "Identifying and Overcoming Bias in Counseling = 7 
; ~ and Counseling Programs" 
Session B - "Identifying and. Overcoming Bias in Counseling 
- Materials" 
5 f\ ; 7 7 ; 7 .- 
, , - The Vocational Educator's-Role ; yoy 
Ha a 7 » 
. , ‘Session A - "Overcoming Sex Discrimination and Attaining o 
: Sex Equity in. Vocational Education: The Social/ 
Pr nn, Educational and Legal Context" 
“Session B - "Overcoming Sex Discrimination and Attaining : 
ae _ Sex Equity in Vocational Education: Recognizing 
gg and Combating Sex Bias and Planning for Action" 
= , ; @ 
a "> Thé Physical Activity Specialist's Role 
i Session A - "Achieving Sex Equity ‘in Physical Education and 4 
t - Athletics: Legal’ Requirements and the Need for 
Change" . : a 
4 ° 
Session B - "Achieving Sex Equity in Physical Education and 
} : Athletics: Analyzing and Planning for Action" 
_- The Community's Role | [ a ee - 
Session A - "Building a Knowledge Base for Change" 
Session B - "Building Skills forsChange" . 
Generic Session Three: "Planning for Change" 
\ : 
. The objectives for Generic Session One include: 
@ to provide participants with an opportunity to assess their awareness _ 
of differentig] treatment of males and females in their schools and 
; ie ee of Title IX) _ 
. : 1-4 en | 


4 e , * 


’ 


. = ve a : ; ‘ : i ° ; ; Py - x = ; . = 
’ : _ be ; a, 2 oe. a ; - : f- ‘, 
a ~'@ to provide participants with a review of the legal.-context of Title t 
- IX, an overview of Federal antidiscrimination Jaws, and the opportunity 
to assess their skills in identifying discrimination in scfiools . 
rs to provide participants with an understanding of differential sex-role ° 
‘ .socialization as it is manifested in schools any 


a 


_-@ to encourage participants to identify goals for nonsexist education’ a‘ © 
The objectives for Generic Session Two. includé ss ee Se is \ : 
-@ to review with participants the requirements of the Yegulation to 
: implement Title IX ofethe Edueation Amendments of,.1972 4 


. : : a 
e to. provide participants an; opportunity to assess their own uAderstandings 
of Title IX requirements by sharing questions and dnswers with others: 

: Phe ” “ ‘ ~ : * e . 
to provide“participants with an understanding of the significance of 
Title IX grievance procedures-as .a method for resolving complaints of * 
sex discrimination and fdr monitori fig Tittd@e IX compliance /” 


ray 


@ to’ provide participants with information regarding the structural © P | 
components or characteristics of an effective grievance procedure 
: and an opportunity to evaluate the structure of several. sample ° s ge 


grievance. procedures _ 


X Q -e 


Fs * —_ ok 
@ to increase participant ' understanding of and skills related Xor their/ 
own potential responsibilities for grievance pr Tem solving .* ae 
@ to provide participants an epportunity to increase their ‘skills in AL. 
_ identifying Title IX violations and in formulating, corrective or 
; remedial actions appropriate to these violations through the analysis 
of sample Title IX grievances ar . os 
The objectives for Generic Session Three include: 
; 2 4. ; Z : : ‘ 
mre to provide participants with an overview of some of the necessary 
_[, conditions for change related to Title IX and sex equity in education 


7 


and. of the ‘types of strategjes available for planning and implementing 
<i @- to, provide participants 


change efforts in these areas : _ 
«7 chan eeds related to 
ae vaetion stratagies, which 
46 


VY @ to provide participants 


with a framework for “diagnosing organizational 
Title IX and sex equity andafar designing 
would be “appropriate for mes ‘tng these needs > 


* 
‘ 


with an opportunity toittevelop preliminary 


. plans for organizational change which could contribute to the full 
implementation of Title Ix and achieving sex equity wh their districts 
@ to inorease participants’ skills in developing action programs related 
.to Title Ix and sex equity for implementation in’ their own job functioning 
= ; ‘stagbises. 
Although the specific objectives*of: the Application Sag 
according to the group for which the, session is. designed, alT: 
Sessions are generally designed to provide nabt tci pants with the opportunity. 


_ : ‘to: Ls 4 : , or” ; 
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e identi fy the implications of Title IX for their own job functions 
--@ Increase their skills for identifying and alleviating sex discrimination 
and for: providing sex equity yn their own job furgtions _ 


1 
a . 


-  @ consider actions which can be taken in their own job furlctions to 
ensure Title IX compliance and increase sex equity in.their education 
agencies and institytions . 


Although the content of the rackage for Postsecondary Educators has been 
designed to address the unique needs o personnel of postsecondary education - 
institutions, its organization and sequence pargllel those of the Package for 
Elementary-Secondary Educat@rs. The three Generic Sessions, although different 
In content, are the same in title and eae Ni as those for elementary- 
secondary educators. Application Sessions for postsecondary educators 
irfclude: The Administrator's Role; The Counselor's Role, and The Teacher. ' 
Educator's Rola. (Application Sessions for faculty, for student services 
personnel, and for physical activity personnel have been deVeloped in draft 
‘form and may be’ published in the future..) a 


x 


Materials which supplement the basic components of the Work shop : Package 
are also available. Two Participant's Notebooks, one for elementary- 
secondary educators and one for postsecondary educators, have been developed. 
These Notebooks tontain ‘all the worksheets _used by participants during the 
three Generic Sessions; they also include substantial referénce material 
“which highlights dr expands the content presented in these sessions, and 

an annotated listing of resources relating to Title IX and the achievement 
Qf ‘sex equity in edugation. (Although the Generié Sessions may be implemented 
‘using ‘cnly the participant's materials included with the session Outlines, 
the reference material and resource listing included in the Participant's 
Notebooks make the use of these notebooks desirable wherever SecA 


“A Final eon text for the Work shop Package 


, Three’ major assumptiions underlie the total horkshop Package, assumptions 
which should be kept in mind during its use: - 


. 


@ Title IX is one’ part of a total educational equity movement, 


"+ Title Ix is an ls. our step in our nation's efforts to provide 


a 


equity for all citizéns. Our experience with years of attempting to 
eliminate race discrinination and bias in-education provided the 
.. foundation for our understandings of s@x discrimination and for the 
strategies and technology which may be used in its elimination. 


Anyone working to attain educational equity must remember’ the 
multin® ways that: equity may be denied--on the basis of race; nationa? 
* origin, religion; cultural identity; sex; mental, emotional, or 
~ physical handicap; and social Class-~+and work to ensure that. the needs 
of all students are provided for. as 


@ Our nation's concern for educatidnal equity is a reflection of changes 
CO: 7 ee 7 
Jn our society; the achievement of educational equity is a crucia 
step in ensuring the survival of a viable society, 


4 


\ : ‘ < 
' Qur’ nation's concern for human and Ai rights of various groups 
is rooted in the evolutjon of our society as it is affected by widespread * 
social, economic, and t chnological change. Schools have the a 
» responsibility for preparing all students to participate in and to 
_ deal with these changes. Failure to achieve educational equity ‘J'imits 
) the potential attainments of our future society. Paneer me equity 
1s not aust 4 moral goats jt is a survival jgoal. _ 


@ The m jcieiit far aduese anal: equit 
-educationa 


is an im ortant veieale for 
re, oni — ; ‘ : r 


¢ 


Edygators can tle prova of the many accomp] ishments of our educational 
system” Despite these accomplishments , however, the changing nature 

of our society demands that we move on to greater achievement. Efforts 

to attain-educational equity can contribute to implementation of many 


of the basic educational reforms which are needed. The greater ™ 
individualizatjon of instruction, the preparation of students for a 
" - variety of life roles, and the involvement of students in learning 
how to learn--these reforms are possible within the context of 
educationat equity. 
v 


It is hoped that e Workshop Package and materials will assist its 
users in actualizing these assumptions and providing greater equity’ and higher 
quality education fo all students. 
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HOW’ TO USE THESE MATERIALS . 


~ 7 i . au 


The following material are one component of the mig epconpanent work 
shop package- Implementing Ti'tle IX ‘and Attaining Sex Equity. They provide- 
resources and a $tep-by-stép guide for.simplementing one three-hoyr warkshop { < 


session, which is one session within .the f{fteen-hour workshop sequence 
outlined in‘the total Workshop Package. °° +) °°,” ae 


The material in this session-outline may be used in several ways: 


eas the-design and supporting material for a three-hour seSsion which 
* is presented as part of a 15-hour (two and one-half day) workshop on 
Implementing Title IX and Attaining Sex Equity E 
e as the design and supporting material for one of a series of five three- 
hour sessions utilizing the Workshop Package as a basis for a sequence 
of periodic seminars on Title IX and sex equity for education and/or 
community personnel — 


eas stimulus material for the adaptation and design of other activities 
or materials which can assist education personnél fn achieving sex 
equity (e.g., information packets, self-instructional materials,-etc. ) 


-@ as resources for teacher education programs 


I 


“@ as resources for training-of-trainers programs #8 sy 


Implementing Title IX and Attaining Sex Equity: A Horkshop Package 
has been developed to facilitate 1ts implementation by personne with 
limited experiences in workshop implementation and/or the subject matter 
which is relevant to consideration of sex equity. It is beyond the scope of 
this publication, however, to ‘provide the background information on workshop 
design, implementation, and evaluation which would otherwise be degirable. 
Edutation personnel reviewing the package or considering use of any package 
component may nonetheless find it useful to review the following questions 
which should be considered with regard to use of this or any other training 
design. 


1. Is the workshop session design appropriate for the purposes of 

groups for which it may be implemented? ; 

The Workshop Package has been developed to address the needs of education 

personnel with a diversity of experience and familiarity with regard to 
‘Title IX and séx equity. The workshop package sequence begins with a 
consideration of the need and rationale for Title IX; it moves through a 
‘datailed review of the Title IX regulation and the Title IX grievance process, 
‘it progeeds to an examination of the application of the Title IX regulation * 
and sex equity principles to the particular day-to-day job functions of various 
groups of education personnel; and it concludes witn an overview of the 
Chanae pracess and an opportunity for participant action planning related 
to Title [X compliance and the achievement of sex equity. 
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Workshop planners and training personnel. should carefully- review both 
the genera] objectives of each werkshop session and the Purposes of specific 


session actiwities (both are listed in the Session outlines) in order to. 7 
ensure their relevance and appropriatenéss tq the ‘particular needs of their - 
-éntended workshop target group. — ‘; ; a - Ss 


: ': , a a ee 
. Similarly, workshop planners should also-review the training method-., 
logy suggested in thg outline for its Suitability for situational needs. « 
The processes or methods used in conducting any workshop should be selected 
for: — . % ‘ ps1 
, ‘ 


* 


4 


,  @ their appropriateness to workshop objectives 


@ their appropriateness to the styles and skills of available workshop 
facilitators ‘ nage 


“4 . 4 
* e@ their Provisidn of sufficient diversity to owe. different 


‘participant learning styles 
Because the objectives, of the workshop Package emphasize the delivery 
oF cognitive information, it relies heavily on the use of lecturette and 
question-answer processes. The skills required of workshop session . 
Facilitators for the presentation of these activities are also less. specialized 


than those which’ are required for the Presentation of more affectively oriented 
activities, e . ° = 


® provide participants an opportunity to practice relevant ‘skills 
and to receive immediate feedback 


@ provide participants an opportunity to share reactions and to. 
develop smal] support groups : | 

@ accommodate the needs of participants for experiential learning 
activities , 


a 


@ imcrease the informalit) and variety of workshgp activities 


These procedures or methods suggested in the training design may be 
adapted ‘to reflect a different emphasis in objectives or to reflect the 2 
different styles or skitls of workshop session personnel. In considering 
the Procadtires Or methods used in any workshop, it is useful to evaluate 
whether: = | : 


A) they Provide a mixture of affective, cognitive, and .experiential 


; activities sufficient to accommodate the diversity of participants 
learning styles 


t 


B) they follow a logical progression from ‘awareness building, to 
problem exploration, to skills assessment or development, through 
Stimulation of the application of workshop information by particfpants 

, in their relevant personal or professional activities ee 4 
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“of a training experience, not as a prescription. that must be fol lowed 


ran Hoy nen flexibility is desiraple in “inp lamenting d session outline? 
The session outline is intended‘as a guideline for the implementation | 
i th- 
Out deviation.» The activities and sequence outlined in this session have 
been field-tested successfully with a variety of groups, but it should be 


recognized that na single design i8 appropriate for all situations. fFacilita- 


tors should use the outline to assist them, in meeting the needs ‘of’ participants 
ee than as 4 constraint to necessary flexibility. 

t ‘Flexibility is critical’ with regard to’ observance of the eagdeetcs 
timelines which.pave been provided in the session outline. These timelines 
tend ,tg be highly concentrated. It will require most facilitators and groups 
to mové at a brisk pace if all of the activities are to be completed in the 
time allowed.. (Most of the-Séssions could benefit from an expansion of 

time allocated to each activity.) The timelinés are general suggestions 

onl; ; some groups of participants may neéd to spend more time on a single. 
activity than is indicated in'the outline and may be able to omit another 
activity, while others may find it impossible to move through ,the entire 
sequence of activities in the time available. The facilitator(s Ss) mug¢t be 
sufficiently familiar with the training design and activities to determine 


wd 


_ the. modifications which may be Se eee to a particular situation or 
_ group. - 


‘The primary owideiine whicn should oe ‘observed in the implementation 
of the training activities is that c&re should be taken to meet the needs 
of the majority of the participant group. Facilitators should avoid 
modifications which may address the needs of only a few partficipants and 
attempt, to meet the needs of individuals ‘during break periods or after the 
workshop without detaining the entire group. 


3. -How can the workshop Rei vities and sequence be adapted to fit 7 : 
shorter periods of time? . 


Although *he session outlines were ‘designed for implementation ig 


¥ 


- 


_ three-hour periods, it is recognized that it may be necessary to modify the 


session for implementation in a shorter period of time. When this is 
necessary, the facilitator(s) should review the ‘dbjectives of each suggested 
activity carefully before making a detision about which activities would 

be most appropriates. If this modification is necessary the faci tied ors 
should consider the following: 


*. A) Carefully review the sequence, and the build-up activities provided 
_ in the session outline. Each’session outline has been developed | 
- | to incl ude each of the following componenes: . 


e Needs assessment activity/exercise-eSession outlines begin 
with an introductory aes vhich*can involve the group in 
the session, ‘allow individuals to express initial concerns and 
provide the facilitator with general inforpation about the 
perceptions and experience of the group. This initial’ SXeRPIGIGE: 
is a key method of judging the specific needs of the group 
and gstimating the optimal-pacting of the session activities. °*. 


‘ : . 


e 


™~ ey, , . ; Vi. so ee, Basel ee? © - 


Ne 


'@ Cognitive activities--Eath session vr See 
: to introduce new concepts, and ‘actiyities. These are designed . — 
: ’ to increase participants” understanding of particular problems 

‘ “related to sex equity and of. the steps to be taken. and the 
principles to be followed, in‘achieving sex equity. The amount 
of information ‘provided in a lecturette-can be reduced if the 
group has had: previous exposure to the concepts bé&ing presented. 


; ; 7 - Even with experienced, groups. showever, it is useful’ to:-provide’ © eo 
. . be a summary of the key points: tncluded n the lecturette to ensure a 
aes * that all members of the group, have a common frame of reference . - 7 


- ‘for subsequent activities. 


~- 
. 


@ Experiential activ?ties--Experiential. activities provide an 
Opportunity for participants to apply the concepts presented 
in cognitive activities to situations in educational prdctice. 
The purpose of this activity is to help participants assess .° ' 
; for themselves the implications of the information presented 
for day-to-day activities. 


. e Skills practice activities--Each sesston Outline includes a eee Fs 
ve number of activities which are designed to give participants 
dn opportunity to practice some of the skills which are 
necessary for the application of sex equity principles and to 

‘obtain immediate feedback regarding their efforts. 


@ Action-planning activities--Each session outline egcourages a 
: . participants to begin to identify specific steps which they : 
- or their education’ agency can take to promote full implementation 

of.Title IX and/or to attain sex equity in their activities. 
“These actton-planning steps are crucial to the application of 

the information provided in the workshop package. They should 

not be eliminated and in fact, wherever possible, it would be 

desirable to expand the amount of time-devoted to action planning. 

This is particularly relevant when participants work together 

in the same education agency. f 


In most cases, it is desirable to reduce the amount of time devoted 
to eachwaf the various types of activities provided rather than to 
omit any of the major components. of the session outline. 


B)-Provide Participants with reading materials prior to the workshop 
session. “* ; 


‘ ' 


If the workshop time is limited, it may be possible to reduce the 
amount of time devoted to the workshop activities by providing " 
, participants with materials which can be read prior to the implementa- 
, tion of the workshop. If the facilitator believes that this.is 
desirable, a summary of the information provided in lecturette or 
~~ information sheet: form may be distributed to participants Prior to 


i ee 
Reduce the amount of time spend on exercises and worksheets. 


C) | 
die way that: the timelines. for the’ session can be cut is to ask 
participants to consider only a Pim bea number of cases or situations : 
: , 1-12 
. | | 
, ( _ ! 9), 


a . o : d 


presented in. their worksheets, suggesting that others be completed. 
some fime after the workshop. (If this is done, the facilitator 
should, make certain to explore those items Selected for use in the 
group in sufficient detail to clarify for participants the basic . 
principles reflected in the worksheet.) In all instances, the 
facilitator should. emphasize ways which the participant materials 
may be used after the workshop. ; va 


- 
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4: What personnel are ‘needed for oe im lententation ‘of the ee 
outline? ar a Gg ge 


yo : nemesis e 


~ é 


Although this session aneisee has been ifeyeioped. to facilitate its 
use by persorinel .of varying backgrounds, the selection of personnel to 
facilitate workshop activities is a critical factor in the implementation 
of anyssession. ‘hile the session outline may be implemented by a single 
facilitator, it is desirfible to utilize a team of two or mare facilitators. 
Use of a team has the following advantages: 


@ it increases the likelihood of ensuring both content expertise (know1- 
edge of Title IX and sex equity principles in education, of the x 
structure of education agencies, or Federal and state nondiscriita- 
tion laws, etc.) and process expertise (knowledge of group dynaffics 
and skills in group processing and training) in the delivery of the 
session outlind , 


it makes Jt possible to demonstrate nondiscriminatjon by use be a 
training team on which both females and males and members of racial 
and ethnic minority groups are _represented _ 


it makes it possible to increase the diversity of.training styles 
and areas of expertise, and thus to accommodate the agree learning 
styles and needs of workshop participants 


_ bf 4 facilitator team is utilized, it is important to desi grate One or two 
persons witn responsibility for providing continuity and direction throughout . 

all workshop activities. Persons with responsibility for workshop administration 
and for such tasks ds participant registration, distribution of materials, ‘ 
and general croblem solving should also be designated, particularly when the 
worksh@p involves a large number of people. 


* 5, How should facilitators prepare for the implementation of the ~ 
( ~workshop session? © : 


i 
sy 


Effective implementation of the training session requires careful 
facilitator preparation. . Facilitators should take’ ample time to do the 
following: ; 


eo thoroughly review the session outline and all participant materials 


@ prepare notecards outlining the SECU CICS and the genera] directions 


for participants oS ; ‘2 
@ prepare tneic own outlines of the sugges ted ae so that they ” 
c may oresent the information provided in, their own style (in no case. 


should a facilitator read * arom me session outline during session 
imp! ‘ementat ton) 


A F 


‘ ae . o. 
cee, -@ identify points where ifformation or ‘activities could be omitted in: -: 4 
\ wt the event. that more time, is needed in an earlier activity’. a" 


If,a team of facilitators is used, it is essential that the grea meet 7 
together to: . ee : : 
. : . bed ray Pa = 2 
@ assign variqus responsibilities »to the team members, making sure that ‘ 
’ each indtvidual is clear about her/his role in appearing before the 
23 graup, monitoring, individual and, small group work, preparing charts 
. or. ater Vags std working with other team members © ~ 
" . ms : _ <= ; # 
e designate one person as the person responsible for providing continuity 
; throughout the-workshop and making decisions as to necessary adaptation 
of timelines . - @ _ 


ai ee 


5 - . 
Agee : 

@ ‘discuss individual reactions<to act T#i ties and ways that adaptations 

‘. <' might be made if necessary mo gi 

: J ‘ . . 

@ consider the various styles represented.in members of the team-and 

the ways that the team might work together for maximum effectiveness: 


_6. How should participants be involved in the workshop initially? 


Considerations regarding the involvement of patticipants in the work- 
shop event usually revolve around two issues: whether workshop participation 
should be voluntary or mandatory, and to what extent participants should be 
involved in the workshop planning process, 


, 
N 


, Determination of whether workshop participation should be voluntary 
or-mandatory should be made in consideration of the workshop objectives, 
the job requirements of varioussstaff groups, and other situational variables 
which may be relevant. The training design may be appropriately used 
whether particioation is voluntary or mandatory. - It is important to remember, 
however, that whether participants. are notified of the obligation to attend 
Or invited to participate, a clear.and positive statement of workshop 
sponsorship, workshop purposes and objectives, and the time and location of 
the workshop can-do muth to establish a positive climate for the workshop . 
and to alleviate uncertainties or anxieties experienced by participants. 
It is also important that participants are notified or invited in suf ficient- 
time to allow for personal planning or scheduling and for clarification of 
any questions regarding participation. It may also be Useful to provide 
_,' Short preparatory reading material which can ‘ngise interest in or egtablish 
‘% an initial context for the workshop. 


Anotner method of establishing a positive workshop climate is to 
involve participants (or representatives of the workshop target groups) 
in workshop planning activities. This might be done: through simple written 
"or oral needs assessments which gerve both to provide ifformation about the 
felt needs of participants and to introduce participants to basic workshop 
issues. It might also be accomplisned by simply keeping key particigants 
informed of various stages Of planning or decisionmaking, or by requesting 
the assistance of selected participants in obtaining workshop facilities, 
reproducing resource materials, introducing resource persons, etc. 
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The training design specifies no procedures for participant involvement ~ 
prior to workshop implementation; workshop personnel should select procedures 
which are appropriate to the size, structure, and climate of their particular 
agencies or ‘institutions. : 


2. 
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-- All materials which are, required for participant, use during a workshop 


«session are:attached” tos the ‘session outline} these may be reproduced fgr. 


distrTbutdon to session:participants. -Although the participant materials 

for each, session are fairly extensive (and thus require some financial 
expenditure to.reproduce in quantity), they are important to the successful - 
implementation a the session bécauses : 


Ne they provide quick reference. information for participants with little 


prior background | 
i “. se s 
@ they support and highlight the information provided by facilitators 
and allow participants to be actively. involved. in-the training process 
e they permit individual problem assessment and skills testing by 
participants related to session concerns . . 
e they reinforce.participants': workshop session experiences and provide 
participants a document for continuing on-the-job reference or use . 
. - tee 


(It snould be noted tha although all required participant materials 
are attached to the corresponding session outlines, a more comprehensive 
Participant Notebook has been developed and published as one component: of 
the Workshop Package. This notebook includes not only all worksheets used- 
during the three Generic Sessions, but also. additional reference material and 
an extensive annotated listing of resources related to Title IX and sex 
equity. Ideally, each participant should receive a copy of this full 
Particivant's Notebdok and a copy of all worksheets. for the Application 
Sessions which are appropriate to their role--e.g., adminstrator,. counselor, 
Sea, 2 


a] 
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of the workshop? 


The physical facilities provided for a workshop can make a significant 
difference in the difficulty or, ease of its implementation. The workshop 
package requires a room sufficiently large to accommodate all participants 
for the generic sessions and smal] break-out rooms for each of the application 
group sessions provided. Moveabie tables and-chairs facilitate the creation 
of an informal] environment and the implementation of small group activity. 
‘Attention, snould be given to ensyring: that facilities are well lighted, at 
é comrortable temperature and wetl ventilated, and within access of rest- 
rooms. [¢ is desirable to inspeét facilities well in advance of the workshop 
to ensure that they will meet the needs of the workshop. 


The equipment to be utilized in the session is specified in ‘the Eraingng. ou. of 


outline’ Care should be taken to make arrangements weli in advance of the_ 
worksnaps for the use of equinment tg cneck just prior to the session to 


ensure that the equipment is available and in working order. n 


* | _ Aes 


8. what facilities, equipment, and resources are needed for implementation 


° 
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9. What: guidelines’ should be observed /by facilitators throughout the 
workshop? : 
i / , oS wae 

Workshops dealing with sex equity often invglve participants in a 
questioning of some Of their earliest learnings and most basic beliefs and’ e 
assumptions. Individuals dealing with these issues may have negative 
feelings about changing roles of males and females in our society and 
expexience fear or anger about sex equity efforts in education. It iss ie: 
critical that workshop facilitator? understand that these reactions are ° \ ’ 
tO be expected arid how to handle them jn positive Ways. Some suggestions © 
for dealing with possible resistance or rejection of the" ideas covered in_. 
the workshop are outlined below. , | / 


a 


Workshop facilitators shoul: 
> ms . ° : a . 
e Remember that change in. knowledge , ae et and’ skills requires ve 
. time and continued support. Each persotNoust move through a process 
of exploring, understanding, :and acting on new ideas before they 
can be accepted. Rejection of, ideas presented ‘in the workshop should 
. not be interpreted qs a personal rejection of the presenter. 
@ Work. to provide cantinuing support to participants even when they are 
' met by disagreement and/or. resistance. Responses to be avoided by 
workshop personnel include: ; i . te 


- defensiveness--the expression through words or behaviors that 
a facilitator or-.resource person feels as if an attack. has been, 
made against her/his personal ability or adequacy. Workshop 
personnel should try to maintain dn open attitude and deal with 
the ideas presented by tne participant rather than the internal 
feelings that these ideas may create. 


- Rejection of the group--the categorization of an individual 
or group as "hopeless." One of the ways that facilitators may 
ud deal with persons who disagree is to reject them. It is important 
Chat workshop leaders.maintafn communications with all participants 
* and continue to work through the feelings and ideas presented. 


- Future predictions--st&tements to an individual or the group such 
as "I'm sure you'll eventually see it ny way." Although it i 
is quite likely that many*who reject ideas presented i'n workshops 
will change over a period of time, it is not helpful to dismiss 
the issues being considered by making future predictions. 


- Avoidance of the issues--dropping relevant controversial issues 
before they have been considered. Avoiding open consideration 
of possible implications of the Title IX regulation through 
a comment “Such as "There's-really no need for major changes in 
most programs" does not contribute to participant learning or 
problem sotving. Workshop facilitators should anticipate some 
of the contfoversial questions or concerns which are likely to 
be raised and be p red to deal with them, if only by admitting 
uncertainty and a WiiPinaness to help participants obtain 
assistance from other 


sources. 
- if 
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e Work to maintain ate where participants’ questions, feelings, | 
and opinions can be &xpressed and considered. Maintain a nonjudmental. 


- Overcontrol of the participant sroup--fressing the group .ahead 
regardless of their present needs or ability to deal with 
some of the issues. Overschedulina a workshop agenda so that 
time is not available fcr clarification questions or for 
considération of. the implications of the information in small. 
group discussion is one way to overcontrol the participant 


group. Workshop plans must include time to: ensure that co 


have the opportunity f a initial exploration and evalua. on of 
‘the information presente 


Lf 


approach toward the expression of feelings or opinions: which differ 
from those being expressed in the workshop. 


Provide participants with concrete information and materials whenever 
possible. Much of the resPstance to accepting change occurs when 
people do not understand the rationale for change and the specific 
steps that must be taken in implementing change. It is essential 

that participants be given opportunity to identify specific directions 
‘for change, to develop the necessary skills for change, and to receive 
Support and assistance during this process. 
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i og ae es Session Specifications | r * #4 ao 
»¥ . 3 y { ’ = : : a : 


Session popuyation: Local education agency?staff, including administrators, 
, litle IX coordinators, instructional staff, counselors and student 
personnel workers, vocational education personnel, and physical 
education and athletics: staff; board veers and rq sentatives 
of communi ty groups 


& 


Session sbdeceines: The objectives for Generic Session ‘Three include: 


e to provide participants with an overview of some of. the necessary 
conditions for change related. to Title IX and sex. equity in educa- 
tion and af the types of strategies available ,for planning. 2 and 

| implement ing change efforts in these areas ..¥ er 


@ to provide participants with a “framework for diagnosing organizational 
" -change needs related to Title IX and sex equity and for designing action 
strategies which would be appropriate for meeting these needs 
-@ to provide participants with an opportunity to develop spain naty 
“plans for organizational change which could contribute to the full 
‘implementation of Title IX and achteving sex equity in their BD SEVIER. 
. @ to increase participants’ skills in develpping action programs painted: 
to Title IX and sex equity” for implementat{on in their: own 
~ Job functioning nd 


e 


- Time required: Three hours ; 
Materials needed: 


For. participant use: a . 
, Ss " Imp] ementing Title IX aid Attaining Sex Equity: feces cain Condi eiens’ 
for ange? (in participant notebddk--Participant Worksheet 17) 


@ "Title IX Action Planning Worksheet: (in participant notebook-- 
panies Dalle Worksheet 18), - 


* 


e "Workshop Evaluation Sheet" (Participant Worksheet 19) 


ie For, workshop ‘facilitator user yy 


- —@A chart: (on newsprint, acetate transparency, or chalkboard) on! 
ae "Questions for Change Objectives"(see section V of this outline). ©: 
- . ary ‘ “v ; ‘ : 


@A chart (on newsprint. acetate transparency, or Chalkboard) on . a 
. "Stages of Change" (see section VI of this outline). ; 7 
; ts ‘ek ee eS . 
'. Facilitators required: Although the session may be conducted by a Single 
person, it Ts preferable in most cases to share responsibilities among : : 
several persons (female and mate) who possess both subject .matter 


expertise and group process skills, and who represent racial-ethnic : 
ce  « diversity. is 2. 4 


7 ty Facilitator ‘preparation required : ;' ™ , , igh 
ae a oe a . | . 
, | The facilitator should: ' | 


/\ @ thoroughly review this outline and all participant materials 
2 ~ vs ‘ : 2 x 
@ eview suggested lecturettes and adapt them to accommodate unique group 
. - needs and facilitator st ie : : 


- "Title: IX «Implementation and Attaining Sex Equity: The Conditdéons ’ 


. for Change" (see section II of.this outline) - - 10 minutes 
_- "Tftle IX Implementation and Attaining Sex Equity: Actions 
‘ _. for Change" (see section IV of this outline) . .15 minutes . 
- "Title IX. Action Planning" (See section V of this outline) 5 minutes 
- "Stages of Change" (see section VI of this outline) - . 8 minutes. 
- "Summary and Closing Comments" (see section VII of this . 
‘dutline) : ‘ ‘ ,¥ 10 minutes 


+ 


@ prepare charts-(on newsprint, acetate transparency, or chalkboard) on: 


- "Questions for Change Objectives" (see section V of this outline) 


- "Stages of Change" (see section VI of this outline) Y 
Group size:. Flexible - | a —_ 

Facilities required: Meeting room to accommodate. expected number of participants; 
re 4 moveable tables and chairs will facilitate: small gréup work: 3 - 
. + Bquipment and supplies required : “OPBrhead projector and transparencies, chalk 
e oard and chalk, or newsprint and marker; pencils for each participant 
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GENERIC “SESSION THREE, 
7 \ 


~~? ‘ : , 4 o "3 
Sessfon Agenda \ _ . 3 
: [Cas \ . 


INTRODUCTORY COMMENTS - TIME REQUIRED: 5 MINUTES 


IMPLEMENTING TITLE IX AND ATTAINING SEX .: 


EQUITY: CONDITIONS FOR CHANGE —TIME\REQUIRED: 60 MINUTES 
' \ : 


A. Lecturette--"Implementing Title IX and tar 
Attaining Sex Equity: - Conditions for 


Change" (15 minutes ) 
B. Questions and answers ( 5 minutes) 
C. . Individual activity--" Implementing title © .Yv 


IX and Attaining Sex Equity: Assessing 
Conditions for Change" . ee 

D. Smal] group discusSions . # @ 

E. Total group-processing 


15 eee 
15 minutes 
10 minutes ) 


BREAK | a2 TIME REQUIRED: 10 MINUTES 
IMPLEMENT JNG TITLE IX AND ao arindgpox 


A. nseeurcteas! Implementing Title 1X 
and Attaining Sex Bauity: Actions 


for Change" (15 minutes) . 


a) ‘ ° oe, 


B. Questions and answers ( 5 minutes) 
“TITLE IX_ ACTION PLANNING « TIME REQUIRED = 45 be eae 
A... Introductory comments--"Considerations — . fos 
3 for Title IX Action Planning. — ( 5 minutes) 
B. .Individual activity--"Title IX Action 
_ Plannthg" (10 He 
C. Small group “discussions ‘ (20 minutes 
aD, Total group processing ; (10 minutes), 
STAGES OF .CHANGE ‘ . TIME REQUIRED: , 10 MINUTES 
. eeectineetee cise Change" ( 8 wienutes) - 3 
“Questions an swers oe ( 2 minutes) . » 
SUMMARY AND EVALUATION | TIME REQUIRED: 30 MINUTES | 


Introductory comments ( 5 minutes) 
B. Paired discussions--"Workshop Evaluation . ‘ 
cr. Interviews" (15 minutes) 


‘ 


CTIONS FOR CHANGE ' TIME REQUIRED: 20 MINURES 
f 


ie 
B 
C.. Summary comments 5 minutes . 
D. Closing acknowledgements 5 minutes 
= . TOTAL TIME REQUIRED: 180 MINUTES - 


. 
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INTRODUCTORY COMMENTS ; # TIME REQUIRED: 5 MINUTES 


Purbosé of the activity: 


The purposes of this activity are: 


e to introduce any facilitator(s) who may be new to the participants 


e to provide participants with an overview of the content of this 
final workshop session 


Materials needed: None . 


Facilitator preparation required: 
The facilitator(s) should: so : 
@ thoroughly review the total session outline 


e review suggested comments and adapt them to accommodate unique | 
group needs and facilitator style 


h 
a We Se wy 


Procedure: > ® ° ihe caate™ 


The facilitator and any persons assisting with the session should 
be introduced if they have not been before the group before. The ~ 
facilitator may wish: to introduce the session with comments such as the 
following: : 


"Thus far in the workshop we've exansmed the Legal context of Tithe 


“IX; the sociat/educational context of Tithe 1X; the application of Trthe 


1X requinements to educational policies, programs, and practices; and 
sume mone general concerns rekated to sex equity as they apply tu our 
activitios in schooks. Ads we move into this Last session of the workshop, 
owt attention must turn from expanding our understandings of Tithe IX 


and sex equity to planning our future ‘actions to implement they itte 1X 


nequtation and to achieve sex equity in our schooks and comnuntties.,, 


"Throughout the workshop Title IX and (ts dmplications have been 
‘examined from the perspective of change--Legal change, sociak change, © 
and educational change. Most of the activities included in the Application 
Sessions dealt with the things that we can do as individuals to ekaminate 
sex discrimination and achieve equity through aur vartous individual job 


functions. Each: such action we ‘take-contributes to the generat Level vf 


equity in our agencies and institutions. P 
"During this session, however, we dre going to consider organizational 
changes--those changes which requine dndlviduals on groups to move beyond 
panticutar individual job functsons and to act in ways that change the 
poticies, structwres, nouns, resource akkocations, etc. of schools. .1f Ad 
Amportant that we modify owt own personal behavior; 4t 44 also Amportant 
that we exert owr influence to burkd equitable institutions or organizations. 
Each of us will need to define our personak commitment fo sex equity efforts | 
and to plan the actions we aan take to attain both our personal change goals, 


and the organizational chahge goals we hold for schools." 


2 
ule 


44 
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II, TITLE IX AND ATTAINING SEX EQUITY: THE : 


_ CONDITIONS FOR CHANGE TIME REQUIRED 
(A): cecpiratte-2"titie IX and aun Sex 
- Equity: The Conditions for Change" (10 minutes) 
(B) Questions and answers ( 5 minutes) 
(C) Individual activity--"Implementing Title 
i IX and Achieving Sex Equity: Assessing 
* Conditions for Change" (15 ata 
(D) Small group discussions -. (15 minutes 
(E) Total group processing - | ~ (15 minutes) 
of ; . 


Purpose of the activity: 


The purposes of this activity are: 


: 60 MINUTES 


@ to provide participants with an overview of the conditions neces- 
sary for organizational change related to Title IX implementation 


and the attainment of sex equity 


eto provide participants with a framework for assessing organiza- 
onal change needs as they relate to Title IX implementation | 


and the attainment of sex equity 


e@ to involve participants in an analysis of the organizational 
changes necessary for Title IX implementation and attainment of 


sex equity in their dwn schools and communities - 


e@ to involve participants in the identification of interventions. 
and actions which may be used to assist Title IX implementation . 
and the attainment of sex equity in their own ecnyol and 


communi ties 


Materials needed: 


For participant use: 


e "Assessing ‘Conditions for Change" (included in participant’ S 


notebook--Participant Worksheet 17) 


For facilitator use: None 


Facilitator prephration penile 


The facilitator(s) should: 


* 


e thoroughly raview this outline and al] participant materials 


@ rev ew suggested lecturette and adapt it to accommodate unique 


group needs or facilitator style 


d 


Procedure: f . : . . 7 


° A. Lecturette--"Implementing Title IX . oe 
, and Attaining Sex Equity: Condi- ie 
tions foy Change" $ (10 minutes) - . 


The purpose f this lecturette is to provide participants with a 
_ framework for con idering organizational change ‘and for analyzing the 
‘conditions which kan facilitate Title IX-related change. 


Suggested lecturette: | 


"Before we begin our consideration Of organizational change rckated 
to Tithe 1X and sex equity <n education, it may be useful for us to 
pause a moment to think about the role of change in our Lives, We've 
used the word change thmoughout the workshop, uithout stopping to ° 
acknowLedge that although the word: in Atsels denotes newness or dig fen- 
entness, most of us are in fact very familiar with change. The content 
Of particular changes may be new or different, but the process of change 
4& one with which most of us ane familiar. What may be new in this 
session 46 the attempt to verbalize on dystematize what most of us . 
know experientiatly but may not have discussed often. 


How Often, however, do we realize that the primary goak af educ 

48 to assist the change process, and .that those of us who are infolv 

4n education must consider that part of our role i8 to serve as change 
agents. Abthough this term may sqund unfamiliar, we should recall the 
nature of education and the Lear ng ptocess. Learning activities are 
often defined as those activities lwhich produce change in behavion. 

AS persons involved in education, we are conderned with producing change 
and Supporting institutions which ane growth--or change~-producing. 


"AS we think now about producing change we must delinedte Awo * 
basic “Wy '0f change--change in individual behaviors and change in the. 
structur€ and operation of Anstitutions. As educators, most of us-are * 


an that individual Learning and change is the essence of the educational 
PAOCeSS AS At 48 tnaditionatly defined. Most of the actton planning — 
activitivs which were included in the Application Sessions of this 
Workshop focused on the individual actions and changes which you can 
take to assist implementation of Tétle IX. 


"It 46 equally Amportant, however, that we become more aware of 
and skilled at dealing with anbtitutional oh organizational change. 
Tithe 1X implementation and ex equity for male and female students 
must be evident both within the individual cLassnooms and avtivitios 
of the school, and in the structure and op on of the total school 
System, The. degree to which schooks ane st. ctured as open, equitable 
Anstitutions has a profound Ampact on the-quantity and quality of 
Andividuak Learning whith occurs in them a on the attainment of 
equity An Our soctety, ~ 


ERIC 


_bedng served, Un 


"Panrhaps une uf the reasons that many of us may not be conscious 
uf ourprole in organizational change is that organizationak change seems - 


Copex and’ bayond any influence which we as individuals may exert, If 

is thue for each of us ads individuals that some of the forces for a 
particular organizational change”may be beyond our controk, However, 

At is equatty tiue that each of us has ‘the power to anfluence many 
onganizetional ehanges. Each of us can assist in building the types vf 
education institutions most Likely to cantribute both to the devekopment 
of (ndividual human potential and the development of the skills, knowledge, 
and capability which are needed if our society 4 tu manage social change 
effectively and to achieve equity for akk citazens. 


"The cunceAan for Titre’ IX implementation and the demand for sex 
equity are both responses to change <n our society and stimuli to further 
a a prugessconal, and organizational change. Our dAnvokvement 4n | 
charfge efforts provides us with a number of opportunities to particapate 
in organizational change and to gatn expertences which can enhance our 
persona growth. These inckude opportyncties Lo: 


e 


@ enhance our professconak HRills & 
e develop a national, systematic problem-aplving process which can 
produce organizational and professional change 


@ contribute to the knowledge, skills, commetment, and persistence. 
which are needed to build equitable, growth-producing education 
institutions which can serve as rote modets to other socretal 
anstitutrcons a ‘ 

( 

"During the Application Sessions most of us has the oppoitumty  : 

to identify some Tr the TXenelated goals for our individual, pr fessconal 
activitics. At this point we will be examining the needs for organizational 
change retated to Tithe 1X and sex equity and considering a method of 
developing guats:for the needed organizational change. 


"A beginning point for assessing the organizational. change needs for 
AmpLementing Title IX and attarning Sex e uity is the consideration cf 
¢ ( QUuaty 


- the conditions which can facilitate change in schools’ and communttires . 


Seven conditions appear to be edsential Af the changes necessary for the 
Aull AmpLementation of Title IX and attainment of sex equity are to occur: 


1. Change begins with a consensus that sex discrimination and sex 
bias exist and that such discrimination and bias should be eliminated, 


The first step in dealing wath any educational issue is nKeCugntzing 
that a necd for change exists. Acknowledgement of the need must be made 
by persons working within the schook system and persons within She communtty 
Fhe thon is Bome Levek of consensus that sex discrimination 
and 5ex bias és a problem in the schools, there 44 comparatively Liftke that 
can be done tou deveop programmatic strategies for dealing with the problem, 


When no consensus AMAA, appropriate action strategies would focus on 


increasing peoples’ awareness of exrsfence of the problem. Such strategres 
would include documentation of differential treatment of make and female. 
students and employees; dissemination of thts information; involvement of 
students, personnes, and commnity members An efforts to assess Sex equity 
Title IX compliance; implementation of ammeeness AeAsAUNA; ec. 


° 
” 


. 
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‘Change neduines an understanding of the specific sources of 
Sex disenimination and bias in education and their possible 
egfects. . y 7 ° ° 


a) HRs = 
Dethhmination Of Appropriate change strategies nequireds an under~ 
standing vf specific sources Of Sex\diserimination and bias. During - 
CARLA Sessions we considered the Wehickes on the means of dif¢feren- 
tiak ex noke sociatization in schools, These include ir Peay 
access to courses, differential treatment in the clgssnroom, biased 
counseling and guidance, differential physieak education and competi - 
tvel sports activities, the bias of textbooks and instructional materials 
etc. If we are to reduce sex discrimination and bias, educational 
personnel must have a thorough understanding ‘of the spectfic behav- 

40r4 which rnedwet in dig ferential trcatment of females and males and 

of the ou tconh Of such behaviors. * Our understandings of the vehicles 

of dcsgerentiee socialization wre comparatively recent and all educa- 
tionak personnel must devote effort to- gaining skills in the recogni- 
tion and identification of sex “discrimination and sex bias, and in the 
iMpleméntation of actions for their elimination. Inservice thaining 
programs, the dissemination of Angormation, cLassrcom/schee® observa- 
Coomp, and individual reading and study are strategies which may be . 
oe cncreasing the understanding of educational personnel,afk the 

© S0urceds of bias and discrimination and ok their effects. 


3. Change requires the existence of Leadership committed to 
goats for change in education and articulating these goals. 


, 
t 


Change requires Ceaders--persons who have the, ability to recognize 


change neerls and to communicate a vision of what the future could be 
Lake <f these needs were met. Leadership for change in educational 
pokicies, practices, and prognans must come frgm a variety of sources, 
Members of governance bodies such as boards of education must provide 
polierces which cart initiate and Support efforts for change. Administnra- 
fonds must <nitiate and support programs which can provide the structure 
for the attainment of equity. Instructional personnek and counseking 
Stags must demonstrate equity in the delivery: of educational services. 
Communcty groups and interested citizens must articulate equity goals 
and evatuate schook policies and programs against these goaks. Lead- 
ership from each of these sources is essential. Ongoing efforts of 
Schools, profesdional groups and associations, and communcty groups to 
identify, develop, and support programs which can increase activities 
and actions to eliminate sex discrimination and bias are methods Of 

_ tncreasing Leadership in this mea... .- ‘ " : 


4, Changerrequines the Spec fication of particular goals for the . 
achctevement of equity and the development of modeks for 
& * accomphishing change. 


Cven when we recognize a problem and can Adentifhy genenak goals for 
4ts akleviation, there 4s Little Likelihood that we will achieve change 
untih we've identified specific, observable change pbjectives. General 
guaks must be dekineated into specific ob sectayes, and the activrties 
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whi gh gan lead to their attainment must .be identified. For example, the 
general goak of achieving sex equity in the classroom must be organized 
into such ubjectives as identifying bias in textbvoks and instructional 
materials, vliminating differential treatment of female and make students, 
ete. Thts process is facilitated by the development of change modeks and 


' spect fie how to'™®steps which educators can use din the achievement of 


sex equity goaks. Research, demonstration program, technical assistance 
programs, and documentation of change efforts are Ampontant strategres 
fon the devetopment and dissemination of:'how tu! modets. 5 


; ’ 
a Change requires the aktocation of human and financtak resources .. 


Change toward implementation of Trthe IX and the attainment of sex 
equity in schools will not be achieved uxthout some expediture:of human 
and finincial resources. In most instances Lt 44 dmpontant that both 
types of expenditures are made. The expenditure of money for- programs 
without the assignment/development of competent staff 46 not Likeky to 
nesult in significant change. Likewise, the continued assignment of stags 


nesponsdbitities without the provision of the resources needed for support 


in camrying out these responsibilities 1s not Likely to produce change. 
Documentation of the need for rnesdurces, development of program proposas , 


cand assessment of the results .of the expenditure of human and financial 


nesounces aie strategies for increasing the aktocation of resources. 
6. Change requires that educational personnel possess the capability 
(knowledge and skills) for delivering educational equity. 


As we identify change guats and objectives, we must not forget that 
atmost any change requires the acquisition of new knowledge and skakl. * 
Activities which can assist the, development of the necessary knowkedge 
and skitl include: attendance at and provision of Tithe 1X-related 
workshops and training programs; procurement and distribution\of retevant 
materials; maintenance of and support for experimental and d nstnatron 
projects and programs; and participation in inservice stags devekopment 
programs. Each schoo system must support staf development efforts 
and reinforce those persons who continue to rAncrease their krtowkedge and 
“shites if sufficient capability, 46 to be achieved. | é 


7. Changearequines the developmeRt of a system for the recognition 
of progress in educational programs and the netnforcement of 
-persunnel who have made efforts toward Title 1X implementation - 
and the attainment of sex equity. 


¢ a 
Tou often we expect change to prcur and maintain itsel§.. 14 ib 


_dmpontant that we realize that 4 hange.is to be maintained 4t must be 
necugnized and reinforced. Recognition of progress An changing program, ° 


policies, and practices should be an integral part af the operation Ofe 
schools and of the interaction between schouls and community groups. 
In addition, indibidual employees spould be reinforced fur any effort 
they make toward providing nunsextst SeWVACEA. . : 


° 7m edd 
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"The existence of each of these conditions contributes to the 
cActical mass of forces which must be present before full dmpkementa~ 
tion of Title 1X is achieved. Development of each of these conditions 
wthin our schools and conmunitivs cakls for a variety of parallel 
strategies. Each of us may be anterested in working on different 
aspects df the problem. This 48 natural and productive, 4S crucial, 
however, that we determine those areas in which ee 
and then develop a systematic plan for doing ‘so, . * 

"In a few minutes We'ng going to pursue this formulation of the 


Seven conditions for a as it relates to our own schools and 
communities, We'kR be ass sing the degree to which these conditions 


, exist, ab a means of ddentifying the organizational change needs of 
our schools nekated to Title 1X dmplLementation and the attainment of 
dex equity.” , . . 
.B. Quastions and answers . #8 { 5 minutes) 
Rr 4 -. 


The facilitator should Provide an opportunity for questions and 
answers before moving on to the next activity. This should not be e, 
Tanger than 5 minutes, so that participants can move into the completion /“Y 
of the worksheet entitled, "Implementing Title IX and Attaining Sex. 
Equity: Assessing Conditions for Change." ; 
C. Individual activity-+"Assessing Condi- EE, ~ 
-. tions for Change" (15 minutes) >< 


27 The purpose of the next two activities is to provide participants 
a with a means of assessing the degree to which the conditions for imple- 
ng Title IX and achieving sex equity exist in their schools and. 
a communities. “The: activity might be introduced by remarks such_as tHe 


ee , 
. " i Of the.ways that we can begin to formulate goals $0% organiza- 
tional change fo assess the degree to which the conditions for 
xmpLementing Title-1X and achieving sex equity exist in our schools 
and communities. Please take out the worksheet: entitled, Impktinent- 

ang Trtle IX and Attaining Sex Equéty: Assessing Conditions 6 
Change.@ Think about the situation An-ypur schools and community and , 4 oe 
answer Me questions on the wiokksheet. VYou'LL have about 15 minutes ' 
to work on the worksheets andividuakly and then we' Le be Sharing the 

— dngormation in smakl groups." 


D. Small group ‘discussions (15 minutes) 
4 wo ° 
After participants have had about 15 minutes to complete the work-- \ : 
Sheets, the following directions should be given. “ 
) \ : ry . ; 
> "We're going to ask you to form smake groups of not more than six 
. persons and to compare your assessments of your schook/community situa~ 
tions. 1 other persons from your community aré here at the workahop « 
you may wish to discuss your responses uth them. To the degree possi- 9 
ble, try to focus on the ddentification of action Steps and the waijs 
that you can work Andividually, on with groups, to «nitiate or support ‘ 
organrzational change. efforts.” . . 


The facilita¥or should allow about 15 minutes for smal] group dis-., 
cussions. The facjlitator should move’ about the’ room to gain some idea, 
Of participant responses and to be able to answer any questions which ° 
‘may arise in the small, groups. - 3 
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E. Total Group Processing © | (10 minutes) os 7 a 


After small groups have had an opportunity to discuss their responses 

to .the worksheets, the facilitator should process the experience in the ~. 
total group. The majority of the. total group processing time should be 

devoted to such questions as: . _ 
@ In what areas have we seen the greatest progress? In student: 
programm? In employment? ; : ‘ ; 

’ ‘ : ; : i] 

ye In what areas do the greatest needs -exist? In student programs? 

In employment? ‘ : 


@ To which of the conditions did you assign priorities? 
@ What:-types of action steps did you identify? oe , 
Points which should be made during’ thts processing are: , 


‘@ The identification of needs is the fingt step for goa] setting. 
Goals represent the difference between where we are and where we 
» want to be. . 


@ The conditions outlined on the worksheet are stated in terms of 
organizational change needs. It is important that we spend -time 
identifying how indivédual actions and strategies can contribute 
to the changes which are neéded for institutional response. 


@ The priorities and action steps which we have identified during this 
activity will be used in further action planning during this session. 
BREAK. _ TIME REQUIRED: 10 MINUTES — 


IV. 


EQUITY: ACTIONS FOR CHANGE TIME REQUIRED: 20 MINUTES 


(A) Lecturette--"Implementing Title IX and 


‘ 


c 


IMPLEMENTING TITLE IX AND ATTAINING SEX 


Attaining Sex. Equity: ‘Actions for ; 
Change". 


minutes ) 
(B) ‘Questions and answers 


5 
5 minutes)’ - 


Purpose of the activity: 


The purposes of the activity are: 


@.to provide participants with an overview of specific actions 


~ whith may We used for Title IX implementation and the attainment 


f sex. equa ty 


@ to prepare participants for action planning by providing suggestions 


as to personal and organizational actions which may be taken to 
promote Title IX implementation and the attainment of sex equity 


Materials needed: None : é 


Facilitator preparation required: 
The facilitator(s), should: 


@ thoroughly review the total session outline and all participant 
materials 


@ review sugges ted lecturette and adapt it to fit unique group 
needs and facilitator style 


hod 


Procedure: 
A. Lecturette--"Implementing Title IX , 
and Atta{ning Sex Equity: Actions — ee 

‘for Change" (15 minutes) 


"The full implementation of Tithe 1X and the attacmnent of sex equity 


often seem difficult to envision. Ada nesult,we find ourselves caught «. 


up in the difficult day-to-day activities necessary for survival and we 

do not deal with the problems of assessing future needs systematically and , 
of developing programs <0 meet these needs. Effective change efforts 
nequine planning and undertaking deliberate actions toward change. 14 

is only in our active involvement for change that our bills as educators 


ane fully developed and nealized. 


’ 


. : ne 2 
"Implementation of any new program nequines a change pAmudng effort. 


The steps in the change planning process dnckude: 


e gaining an qwaneness of the problem and consdtiering alternatives 
nelative to the problLen i 
. 2 N i . : - ' 
»; diagnosing the specific probLems and considering alternatives for 
their alleviation . ‘ 
® developing an action plan which spect fied tasks, responsdbilrtres, 
timelines and required expenditures - 


ae 


con 
aria 


@- implementing the actions 
e monitoring, evatuating , conrecting, and extending the plan 


"The institutional Self-evaluation Aequirement of the Tite IX 
regulation, the notrfication requirement, the grtevance procedure rne- “ 
quinement--each of these provides a means for completing some of the 
Steps necessary for planned change. . 


- provaded under the Title 1X regulation, and the more general types of 
change actions as they might be applied to Title IX impLementation. ° 


‘ "First, Let's consider two probLem-sokving mechanisms which are 


provided by the Title IX regulation--the grievance procedure and the 
complaint procedure. . . 


. @ The filing o ALevances--The grievance. procedure as (discussed 
P | tn ane Second workshop session) provides a method Of probkem nresolu-: 


where the resolution must be impLemented (the Local agency);- ‘ 
that it may provide §0r a speedy resolution 0f the problem; — 
and that it provides the Local agency uith an opportunity to 
Ade intervention. 


on the p 
procedure in an open climate 0f problem- 
dure 46 used in a manner 


= @ The ting of compliants-+A second problen-sotvin machancan 2 
"prov Y Q 48 the complaint procedure.’ ndividuaks 
on groups who bekieve that they have been ee 
on-the basis of sex in any manner prohibited by the Tie IX va 
Aegulatgan may file a complaint with the Office for ae 
Rights, U. S. Department of Heatth, Education, and Welfare in 
. Washington, D. C. Complaints must be filed within 180 days 
after the alleged Title 1X viokation. This action may be taken. 
akten: the unsatisfactory use of a Local grtevance procedure, « 
- - dtmultaneously with the fling of a grievance, or without 
‘ utihization of the Local grtevance procedure. é 
db , = ‘ 


The Office for Civil Rights is nequined to take some Anvestiga- . | 
tive action within 15 days after a complete complaint has been \ 
; filedi -1{, after completing its Anvestigation, the Office for 

. * Chvdh Rights makes a finding of, discrimination, procedures are 

Speck fied for the correction of the discrimination. 1f attempts 

to resokve the matter between the Office for Civil Rights and 


le ) 1a N\ 


ro. “ . the institution on agency charged witn discrimination “fail, the 
a (Office for Civil Rights may institute administrative procedures 
“which may result in suspension on termination of Federal assist- 

ance and denial-of further awards. { “ 


. ethe filing of a complaint i6 useful when: \ °- 


, - Lt 48 the pregerence of the complainant(s) not to use the 
Tg internal Tithe 1X grievance procedure - a: 
: . a 
- there is evidence to suggest that the grievance procedure 48 © 
not being effectively AmpLemented . 


- there is evidence to suggest that a grievance wil not be 
nesolved within the 180 day Limit for the filing: of complaints 


~ a grievance has beén resofved in a manner considered to be: 
inequitable by the complainant|s) . 


) "A third probLem-sotving strategy is not stated in the Tithe 1X 
negulation, but it is inherent in our Legal/ judicial sy em--that 4 
the Litigation of Tithe 1X-nelated issues. Although Litjaction 4b a 
mone formal method of probLem sokving than erther grtevance procedures 
on complaint procedures, it 48 an dmportant method of remedying dis- 
onc and seeking an interpretation of the requirements of the 
e Legal actions: The' Laws prohibiting discrimination on the basis 
- of nace and sex have been and continue to be interpreted by the 
courts. The precedents extablished in case Law of other antt- 
discrimination acts provided much of ‘the foundation for the 
Title IX negulation. In the final analysis, many of the disa- 
greements regarding interpretation of the Tithe 1X negukation 
will be answered through Litigation. 


& 


A 


*The individual's right to bring court suit under Title IX without prior 
utilization of the Federal complaint procedure has been brought into 
question. .The Seventh U. S. Court of Appeals held in Cannon v. Universety 
of Chicago and Northwestern University that individuals may bring suit 
under Title IX only after use of the administrative process provided by 
the Office for Civil Rights’, U. S. Department of Health, Education, and 
Welfare. Precedents permitting private suit without the filing of Federal 
complaints have, however, ‘been developed under Title VI of ‘the Civil 
Rights Act of 1964, the statutory prohibition of race discrimination on 
which Title IX was patterned. The Cannon interpretation is being chalJeng- 
ed. Individuals wishing further clarification should seek legal counsel. 
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In general, Litigation of Tithe 1X d4sues should be ee 
when: a 0 


- the situation . be Litigated involves a point where ckariftca~ . 
z tion of thd reg Latony requirements is needed a. * 
ee | . oom 
- the facts of “the Case ane in dispute 


- the cage involves employees or, Students who have not been ¢ 
to receive a fain hearing and/or, rnekiek from akkeged disork 
nation by other means . 


“ ‘ "The strength of -the Legal action strategy. is its Anvokvement { 
Of fudycial authority which can provide binding resolution of the . 
4bSU0s and establish Legak mrecedent. The weaknesses of this form Of] — - 
problem solving ane the ‘amount of ftnancial resources and time Nequir 
§or such Litigation. “ " | 


"In additio to these Title 1X problem-solving methods Spect fied \ 


7 


4n the regulatioy on AmpLied in the Legal/ judicial process, there are 


@ Policy development/clarif ication/ communication -. 


The written policies of a district establish the guidelines on . \.- ‘. 
‘hukes' which are to be foklowed in carrying out educational programs 
and activities, \The, policies ane important in that they are available | 
to everyone and. they ‘provide the standards for the operation 0f educa- 
tional programs art abtivities. 


. : ? 

Development/ ckantfication/ communication 0f policy and policy gutde- 
txnes 44 an important continuing action for Title 1X dmpLementation 
and organizational change. . 3 [C+ 


e Stud and evaluation a 
° | 


The <mpontance of systematic data collection and ddentification of 
cortective and remedial actions was Aecognized in the Title IX reguka- 


- . -14- 
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e Stag{ training | 


al 


« Fuel implementation of Tithe 1X 4s onky attained when the nequite- ee 


* 


ments of the regulation are modeled in the dekivery of educational , 


bervices. This can only occur whe 


n there is an ongoing effort to ensure 


that qk staff have an understanding of the intent and implications of 
“Title IX, and the. gaan oe bhikks necessary for the delivery of 
u 


nondsexist services. Any ed 


ational change requires netnatning of peh- 


sonnel to ensure that they ACQUANE NECESSANY knowledge and the: required 
prills. 16 education personnel are to acquine Title 1X-rekated knowl edg e. 


and skilks, regular training, pertodic monitoring, and continuing reingorce- 


ment of desired nonsexidt behaviors, will be required. _ _ 


-@ Community involvement | 


Virtually ate. cultural groups 


_ bydtems for the assignment df roles, 
basis of Sex. Becatse Tithe IX cakls for a ne-evatuation of the ways that 
, educational roles maybe assigned 


‘to be Adised in the community. Co 


q 
. 6 : . eo . 
within our society have developed a a7 
inckuding educational rokes, on the. 


on the basis of sex, concerns are Likely 
ntinuing schook involvement and diakog 


with the variety of groups represented in the community are. dn Amportant 


"community needs refevant to school 


change strategy. “The goak of such involvement should be assessment of 


programs and the communication of 


the intent ant anplications of schook policres to community members. 


@ Program modi fication/deveto 


Attainment of Title IX dmplem 
nequine both the modification of e@ 


- of new programs. For exampke, an 


of the regulation is Likety to nec 


“women's competitive sports progrem 


aie necessary ‘for providing ‘equak 
An athletics . : . 


‘me? 


to encourage males and females to 


- “yocational education, administrate 


female stag{ members, programs to 
ete. : o .. 


@ Budget attocations 


Implementation of Tithe IX an 


budget allocations on reakkoc tetion 
funds for program development on program modification may be neede 


pment , 


entation and sex equity is Likgky to 
xisting programs and the development 
area where compliance with: the requirements © 
essitate program modification is the ; 
In most Schools, program modifications 
access and equal: opportunity for women 


" 


= , fe In_gildition, there are. many other areas where the development of | 
programs would facilitate Tithe IX 
af gex equety. Such progrants might include special counseling progiamds 


~, 


compliance efforts and the attainment 


move into nontraditional areas of - - 
ve intermship programs for minority and 
acquing nond exist, classroom matertals , 


) 


- 


d achievement of sex equity may require 
of existing funds, Sei ol - * 
t when 


0 


necessmry actions cannot be impact off into existing programs or when 


". there is need to. assess the umpact 


_ "These are some of the action 


Speckfic programs. | 


strategies which may be appla ed to 


issued of Tatte 1X implementation and organizational change. Lach.of 


those which are.most appropriate f 


. you should continue to tdentify othen action strategies and determine 


on your sdtuation. The qreater ‘the 


number of alternatives which -you can identify, the. greater the kk kekihood 
that you can select a dtrateay which is appropriate to the nequinements Of . 
the specific situation. ; 


ye { 


« *% 


"In a few minutes we'ke be developing action plans. Perhaps some 
of the action strategies which we've just discussed’ would be appropriate 
$04 organizational change efforts in your community." 


B. Questions and answers (5 minutes) _ 


te facilitator should allow a few minutes for’ 
Clarification of any points made during the lecture. 


questions and : 


“ @ , 


V. TITLE IX ACTION PLANNING | TIME REQUIRED: 45 MINUTES 


-(A) Introductory comments-~"Consideration 


for Title. IX Action Planning". ( 5 minutes) , 
(B) Individual activity--"Title IX Action — 7 
Planning". (10 minutes) - 
(C) Small group discussions (20 minutes) 
(D) Total group processing (10 minutes) 


Purpose of the activity: 


The purposes of the activity are: 


e to provide participants With aaa of thé planning process for 
implementation of Title IX ; 


' to: increase participants! skills in action planning 

@ to provide participants an opportunity to initiate the development | 
of action plans to assist Title IX implementation and the attainment 
of sex equity 


Materials needed: 


For participant use: 


e "Title IX Action Planning Worksheet" (included in participant’ S 
noteboak--Participant a 18) _ : 


8 e A chart (on newsprint, transparency, or chalkboard) on "Questions 
: for Change Objectives ,"--This should include: 


Guestions for Change Objectives _ . ; 


e What is: to be changed? 
e Who is going to change or be changed? =~ ? 
e How are they going to be able to perform or change? 
” e Where will the change occur? 
- @ When will the change occur? 


Facilitator preparation required: 


The facilitator(s ) should: — s 
e fhoretighily review ‘this outline and all. participant materials 


@ review introductory comments and adapt them to accommodate 
unique group needs or facilitator style . , 


. : : ie . —% 
is Procedure: | ; 


A. Introductory Gpmments--"Considera~ 
tions for TMJe IX Action Planning" ( 5 minutes) 


This activity is designed to ensure that Participants understand 
the procedures for action Planning and “initiate the. f¥rst steps of ) 
v | action planning during the workshop. Before beginning, the facilitator 
oe Should post the chart on-"Questions for Change ObJectives" in view of 
Participants. Suggested introductory comments for the exercise are ‘ 
given below. = |; 


"During the next activity we're: going to be initiating plead for 
actions in our schools and communities which can Asst Tithe 1X imple- 
mentatcons and the attainment Of SerX equity. Each Of you has a 'Téitle 

1X Action Planning Worksheet! which can Adsist you in devekoping plans 
¢  . for change. Before we kook at the worksheet, Let's nAevtow the way that 
we can use, the pla ning process to increase our ability to establish 
objectives and achkeve those objectives. . 


7 : —~™ 
"The first step in the change process 48 Adentifying a sense of 
direction that has meaning to us or establishing the objectives for : 
the changes we wish to make. What would you Like to be able to do | 
that would increage your capabthity for delivering nonsexist educa- 
tional services or what would you Like to see changed -~in your educational 
agency? Would you Like to: : 


‘ @. ddentify and develop nonsexist Learning ACSOUNCRS FON Ube in the 
classroom? ~ ‘ , 
@ evakuate and improve the Title 1X grtevanee procedure being — 
_ ubed? 
¢ evaluate and modify the personnel management system of the dis~ 
Ani ct? : 


Y ‘ 


@ develop an inservice TAKNiNG progam for b4af ? j or pe 
"Any of these or the many other ideas that you may have identified \ 
during Application Sessions on in the Assessing Conditions for Charge! 
worksheet wie worthwhile starting points for change. One of the ways 
to Adenti fy “those change objectives which are Amportant to you is to : 
dmagine that it is one year from now. What things should be dif ferent 
an Your Schooks? (What specrfic changes would you Like to make? A 
hange objective should answer the questions you see on the ‘chart: 


@ What’ 4s to be changed? 
@ Who 44 going to change ot. be changed? 


@ How ane “they going to be. able to perform on change? a 
@ Where wikl the change vecur? 
e When webe the change occur? 
"bon example, a change. vbjective which answers abl of these ques- 
fronds might bes |. ee ‘ 
ge Ba 


9.7 — . ae 


‘ : fs 
n ¢ oa 


Lenests. 


“™e To provide a. Of inservice taining for abe teaching 
‘and instructional. staf, in the district on correcting bias in 
textbooks and in teacher behavior by June 1978, 


"In the objective above these questions are answered in the 
following ways: WH 


e the what to be changed is the bias in textbooks and teacher behavior 


@ the who to be changed 4s atk teaching and instryctional stabs 
@ the how they wikl be changed 44 through three days of training 


@ the where the change will occur is in the district inservice 
» Taining Sesstons “a 


e the when change will vecur 46 before June 1978 


"Once you've Stated your change objective, there are Aome Amportant | 
questiuns you can ask to determine the Likelihood of achieving that change. 
These ane: + 


- 16 Lt posscbke to achieve the change gbjective? 


- 14 it probable that, with effort, you could achieve the change 
objective? 


- 18 the change objective specrgic enough that you'l know when 
/ you have achieved your change objective? (It's eabter to know when 
you ‘have identified three nonsexist cwrricukum resources than when 
you have generakly taught students in a nondiscriminatory manner. } 


- Have you set a time deadline for achieving your objective? 


- Have you decided that your change objective 4s the best alternative 
fon our ef forts? = 


Y 


- 14 thu something you reakky want to achieve? 


"14 the answer to any of these questions i6 'no,' you may need to 
modify your objective to make it more specific or nekevant to your An- 
- % ; 1 : 
"Once you'ne certain of your change objective, you will need to 
identify where you can Look for support and assistance .and where you 
can: expect jrobLems. The questions to be considered now rnclude: 
‘ t 
- What are the barriers that you will encounter in trying to achieve 
your change objectives? ; : 


—- Where can you find support for achieving your change objectives? | 


~ What resources will you have to assist you? (knowkedge? skills? 
‘money? people?) ; . 


\ ° 


. vod ‘ . 
4 - : 


"Once you've identified these §gctors, you're ready to begin out-° . 
fining the action steps which Wik need, to be taken for achieving your 
objective and setting a tine for completing each action step. This 
gives You a program plan for change." aa 


yu 


B. Individual activity--"Title IX Action 
Planning Sheet" (10 minutes) 


Participants sHould be Provided at least 10 minutes for the com- °° 

pletion of the rorigheet entitled, "Title IX Action Planning Sheet." 

The facilitator: may introduce this activity with the following comments. 
"Now we'ne going to ask you to consider the worksheet entitled, 

'Titke 1X Action Pkanning Sheet, ' This worksheet is designed to guide 

you 4n the development of change pkans which can contribute to the 

amplementation’ of Tithe IX. You may wish to think about the organiza-, 

tonal change needs you've ddentified earkien in this session as you 

work on this sheet. You will have about 10 minutes to work Andividuatly." 


The ‘facilitator should move around the room and be available to 
provide participants: assistance in the formulation of specific ob- o 
jectives. , 


C. Smal? group discussions “8 ‘ (20 minates) 


When participants have tompleted their worksheets, smal] groups 
of four to six persons should be formed. The facilitator may wish to . 
provtde the following instructions. ; ) 


“~—. "We hope you've had time to identify some specifics aetion objec- » 
tives related to Title 1X implementation and/or the attainment "of sex 
equity. “We're going to ask you to form ae 0§ four to b4x persons 

‘and meet together to discuss, compare, and refine your objectives and 
action plans. Those of you who are from the same community may find 
At ude Pl to meet together. *Others may wish to work with people you've 
worked with earlier on form a group on the basis of your own criteria, 
-  You'#R have about 20 minutes to discuss your plans within your small 


g’oup," 

D. Total group processing ” (10 minutes) " 

The facilitator should process the smaTl group discussions in. oe 
‘the total group. She/he may Wish to ask for examples of participants’ =< »« 


action objectives. Placing these on newsprint is a good method of 
reinforcing the importance of the objectives and keeping them before 
Participants’ view. Allow 10 minutes for this activity. 


The facilitator may wish to use questions such as the following 
for the total group ptocessing: 


@ Do the action objectivés meet. the criteria lisited-on the second 
sheet, e.g., are they possible, probable, etch. 


+ 


@ Where do most-of us find support for change efforts? 


; r 
. =20-° 


ry —? ” 


£ a 


{ : 4 7 
@ What types of resources were you able to identify? ge 
. Pi : : i 
‘ A What things will you need to do next week? 


Ve. .t : ~~ 
\ ms ‘ ° 


(A) Lecturette = "Stages of Change" , g nutes ) i 
.(B) Questions and answers | eteues) | / \ 


~~ Purposes pf the activity: . . , s \ 
¢ : * 


Xs, The facilitator should: 


STAGES OF CHANGE 


The purposes of the activity are: i _ , \ 


@ to provide participants with \n widerstanding of the psychological 
stages of the change process as pane may be mani tconee during Title IX 
implementation efforts t 


e@ to prepare participants to anticipate sequential reactions to change . \ 
in their own behavior and the behavior of others as efforts for 
, athieving Title IX implementation and sex equity are implemented : 


Materials needed: : ‘ . | a 


A chart (on newsprint, transparency, or chalkboard) containing the 
following information: : 
Stage of Change . 
e Shock or surprise: 7 : — | a 
@ Disbelief | i 
e Guilt : 


Projection 


_Intellectualization 
@ tegration and action 


e Acceptance 


Facilitator preparation required: 


@ thoroughly review the. total session outline 


@ review the suggested lectyrette and adapt it to accommodate omaue sroun 
need and facilitator style : _ 
: ® 


@ prepare or obtain chart or transparency on "Stages of Change" 


» 


wg 


\ \ 


Procedure: = - 
A. Lectwrette -- “Stages of Change" (8 minutes) os 


The purpose of the following lecturette is to provide participants 
with an understanding of the Stages which many people experience as they 
work through the change process. It is important that persons working 
for chaff e anticipate these reactions and be prepared to cope with expected 
behavior, | \ 2 Oy - 


¢ 


Before beginning the lecturette, the facilitator should post the 
chart on "Stages of Change" so that it is visible to participants,’ 


Suggested lecturette; 


- "AS we, begin to move toward ampLementing our Tithe 1X/sax equity 
change plans it is important that we remember the process according to which 
change. occurs. Numerous efforts to document the process by which persons 
change -- the ways we react to new Anfornation and Learn to deal with that 
dnformation -- suggest that there are predictable stages'of human reaction 
~ which are a normal part of the Learning or change process. 


"A Listing of these stages of change 4s posted on the chart. They 
anckude the decay | . 


@ Shock ot surprise vA a 


Our. first reaction to newrinformation or to circumstances, necessitating 
change is Shock. or surprise. We tend to react strongly to any significant 
challenge to oul perceptions and understandings. Comments which might be 
heard when people ane at this initial stage process inckude: 


v 


What! Discrimination in our school?! 


‘What do you mean that I discriminate against females/males in | . 
my classroom?! . 


‘Tate IX? What are you talking about?! — — 
© Dishelies 
Shock 04 surprise soon gives way to active disbelief. We tend 
to nesist information which would require us to re-examine on modify our 
perceptions of ourselves and the world around us. Comments frequently 
heard at this stage of change are: r . _ N 
"There's no discrimination in our schook!! 
A 'T treat every student exactly alike.! - ye 
: a \ 
We've already completed those Title 1X Aequizements!{' © / 
-_ ~24- . 


4 
e 


¥ 4 


, When we receive new information we may feek inadequate or gurlty 
' about the content of the information on simply the fact that we dtd not 
know about the new information. Thoughts which may pass through our - 

minds at this state inckude: a at Oe 


'T should have realized that our schook neatky does discriminate 
against students on the basis of Sex.’ | . 


‘ 
Thad no <dea what 1 was dorng when 1 Separated boys and girls for 
neading and arithmetic classes.' s 
Why didn't 1 know about this Tate 1K?! | 
° Pro jection | | , 
. None of us can Live with a great deal of quitt about our behavion ; 


on our Lack of awareness because it is too painful to gur dmage of our- 
selves. Instead, we often develop defensive ways of getting, rid of the . 
guilt and feeling better about ourselves. We often profect bur guckt onto 
other Yersons on other-circumstances, blaming others for the problems or 
the situations in which we find ourselves. It 4 particalanty easy to 
move into a Stage of projection and to blame others when we have acquired 
enough new: information and skills to neakize that there is a problem, but 
not enough to enable us to sokve the problem. Comments which may be 
heard at this stage of change include: 


Be administrators have no awareness of sexism; they'll never 
movel! . . a4 ; 


lag . ; ‘Parents in owt conmundity are s0 rigid. ‘They'LL never accept coed 
| physical education classes.! | 


We wouldn't have to deal, with Title 1X if it hadn't been for those 
"  cnazy woment' \ 


@ Intellectuakigation 


The first four stages of change reflect the ways that we deat with 
owr feelings about new information or change. When we have had the 
opportunity to deat with these feelings, we begin to 'think' about the 
matter and attempt to consider the information in a mone rdtional, Less 
affective way. We may begin to assess the possibility of personal and 

y Andtititional sex discrimination and proceed to an open effort to collect 
data and ‘to evakuate the information obtained. It 4 at this stage of 
change that reak probkem-solving can begin. Comments heard a4 this staae 

might include: Bo " 7 
"You know, 1 realize that 1 do tend to expect the boys tn my chase 
to be better in mathematics than. the. girts.' . 


"Title 1X implementation wikl require considerable effort from all 
persons in the system, but it 48 worth it 4§ we can d<mphove the 
quakity, of the educational services that we can provide.’ = " 


Ve ~25- 


@ Integration and action ) 
. . The sixth stage of Change <6 perhaps the most difficult and the 
j most <mportant. Integrations involves taking the actions necessary to * 

' ddentify the, implications of the new information for our. daily Lives. 
During this stage of Learning vr change it is edsential that we deter- 
mine the specific implications of the new dnformation--the action Nequine- 
ments on abjectives for our personal on Anstitutional growth. It is 

- at this stage that we must also ddentify the knowledge and skills that - 
se “we Wikl need to accomplish these action ob Jectives. Comments which 
might be heard during this Stage of change inckude: 


4 


we 


'The task force on physical education and athketics 48 working to .' 
design the totak. physical education ewwcukum to ensure that ~ 
an adequate variety of activities is provided to meet the needs 
of all students--males and semales,.! ' 

. a” ‘ 
‘One of my qoals as an oe analyze the decisions 
T make regarding the hiring and proms of Stags to make certain’ 
that my unconscious bias does not angluence these decisions.' | 


Our TLtLe 1X ‘implementation plans ane well underway. Four task 
forces ane panning various nemedial action projects to ensure 
that we'ne meeting Title 1X Aequtrzements: ' 


e Acceptance . 


The final stage of change 44 achieved when the new Anformation 
acgined becomes sco integrated with our behavior that it séems as if 
At has always bed a part 04 our perceptions and understandings. At 
this point owt behtvion has been thonroughty modified as a result of 
the new information on Ansight. Comments which may be heard at this 
porcnt ane: - 


he 


‘We've worked steadily to reduce sexism in our educational pro- 
grams and have made prognress.' o 


‘The skitts T've Learned to combat bias’ in Lextbooks have improved 
abel aspects of my teaching. ' m4 


"Title 1X has been an <umportant motivation fOt AMphoving our ~~ 
education programs and our rekationships with the community, ' 


"This formulation of change woukd suggest that those of us” Woking 
. for the implementation of. Title ’IX ‘should observe the following gquide- . 
Lines for change: 


y ; 
@ Remember that change and Learning take a period of time. Do no ty 
— expect that persons will accept new <deas immediately. 


@ Antictpate that the first nevactions to change ane Likely to re- 
ifect emotions on feekings. Veaking with the affective Ampact 
‘Of new Information is often a necessity before we can begin - 
cheative and rationale probLem solving. ; 


~~ 4 @ We should anticipate both our own nogetions and the henson of 
— others ads we ieip through the stages of change; we should not 
make inklexible judgments as to our -own ultimate react ns « on 
those of pene: 4 


ov 


Surpose of the activity: |” 
nd purposes of this activity are: 


(A)- introductory comments 

(B) Paired interviews--"Workshop Evalua- 
' tions" > 

(C) Summary comments 

(D) whos ng acknowledgements 


TIME REQUIRED: 30 MINUTES 


5 minutes) : 


‘5 minutes) 


( 
ie minutes ) 
( 5 minutes) 


x 


e to involve participants in the evaluation of workshop activities and 


materials 


e to summarize,.the workshop experience and place workshop.concerns in 
a closing context of ongoing Peres erdanicarionals and social 


development 


e@ to acknowledge the contributions of persons who have provided 


leadership for the workshop 


Materials needed: 


‘For participant use: 


e "Workshop Evaluation Sheet"-- (Participant Worksheet 19) 


For facilitator yse: None 


Facilitator preparation required: 


The facilitator(s)- should: 


N 


“e, 


ied 


e thoroughly review this outline and all participant NeeK It 


@ review suggested comments and adapt them to accommodate unique 


group needs and facilitator style 


- Introductory comments 


- Summary comments 
{ 


Procedure: 


A. Introductory comments 


( 5 minutes) 


( 5 minutes)’ 


( 5 minutes) 


. The purpose of this activity. is to obtain participant evaluations of - 
the training processes and training materials used in the workshop and to 
provide participants with a sense of closure. The evaluation activity. is 
an essential component of the Title IX Equity Workshops Project and an 
important reflective activity for participants. The, evaluation procedure 


which utilizes evaluatignnterviews, has been designed to encourage eer 
“consideration of the evaluation avestaats: 


> 


_. Participants will be asked to pair with someone whom they do not know 
Well. They will be asked to interview the other member of the pair as a 


method of evaluation. 


~29- 


4 


> 


a Manner? | 


‘ 


The workshop leader should give the instructions in the following 


we provide and the ways we can imphove our servrces. 


ue have pruvided a better experience for you. 


Someone whom you do not know well. 


turns interviewing the other.” 


‘sheets will be collected as they leave the.workshop. 


in. the summary comments are provided below. 


tatcon of Title 1X and the attainment Of Sex equity. 
g Workshop, however, <t 44 important that we place the 
within the context of three major concepts which mus 


equity for all citizens, 
eS md 


~ 


are phovaded for, 

, , - 30-. . ; ‘ 

<) ; eo: a f } . 2 a 
Everette br BG : . . ’ . 


Lae « > 


Aty Of 
It is important that 


we know what aspects of the workshop have been help gut and how we might 


"You wile gcnd an evaluation sheet Cm your mater(aks --Participant 
Worksheet 19. We would like you to complete the worksheet but to do 40 
° na stcghtty dékseaent way. - To du thts we would Like you to pair with 


"Agter you've found a person tu pacr with we would Like you to use 
the evatuation worksheet as a guide for interviewing that person to obtain 
hers/hds evatuation of the workshop and the ways the workshop might be 
~ “amproved. As you obtain Your partner's answers, please fill in the Sheet. 
When- you've finished you will have an opportunity to add any chart fying 
comments you think might be helpful at the bottom of .the sheet. Your 
partner will fill out a similar sheet on your evakuation of the workshop. 
You'’£ have about 15-minutes for this activity. Each of you should take 


B. Paired interviews--"Workshop Evaluation" (15 minutes) 


‘C. Suggested summary comments ( 5 minutes) , 


‘The summary comments should be adapted to fit the style of the 
facilitator and to include references io activities which may have been . 
added to the workshop model. some of the points which might be included 


Before Leaving the 
workshop expertences 


t guide our activities. 


Anyone working to ‘attain educatdunak equity must remember the 

— multiple ways that equity may be denéed--on the basis of race, natxonal 
oneacn, nelson, clltunal identity, Sex, possession Of physical handi- 
caps, Socal class--and wonk to ensure that the needs of atk students 


"Thes workshop has been sponsored by (name of sponsorin 
ongantzatcon] . We ane atways concerned abow® the nial the services 


After participants have’ spent approximately 7 minutes in their interview 
pairs, the facilitator may wish to remind them to change roles to make 
sure that both parthers are interviewed. After 15 minutes, the facilitator 
should close the activity by telling participants that their evaluation 


Y 


"During the sessions of this workshop we have focused on. the Amp emen- 


Title IX 4 ‘an evolutionary step in our natzon's effort to provide 
Wt’ experxende with years of attempting to 


%.. 


* @ The movement for educational equity a an ifportant vehicle fur 


a 


of you whl view this workshop ‘as 
ies 


. Of Various groups to achieve equity must inevitably be felt in the 


. ey ane possa 


Many of the prtheiples and understandings discussed ‘in this 7 
workshop oe fe applied to any group attempting to achieve educebegnak — 
equity. Each of you must extend your anpreness and apply your enehgivs 
toward achieving educational equity for all groups. : 


@ Our nation's cancertn fur educatronal. eyucty {5 a fe flectingn Of. . 
changes’ in our society and it 46 a crucial step 4n preparing for 
a more enkightened future sucrety. gt 


‘ 


Our nation{s concern ‘for human and civil rights vf various groups @& 


is nooted in the evolution of our soerety as At 44 Ampacted by wide- 
' Apnead soctal, economic, and elon change. During the work-~ 


Shop we've examined some vf these changed which are most nekevant to 
thé conperns of sex equity. OAheh social, etonomic, and technologicak 
changes have Led to our concerns for race equity, cultural equity, 
idocial class equity, etc. wThe changes <n our society and the struggles 
Achools. . “a . 


Schools’ have the responsibility for preparing all sthidents to . 
participate in and to deak-with these changes. Faiture to achieve 
educational equity Limits the potential attainments of our futuh 
society. . Educational equity is not just a mvral goal; it 44 a-gurvival” 
goak for our democratic sdciety. - _ a a ne 


educational refgorm, 


"As edutaturs we can be proud af the many accomplishments Of = 
our educational system. Despite these accomplishments, however, the 
changing nature of our soctety.demonds that we move on to greater 


3 


“achievement. Attempts to attain educational equity can contribute to 


basic educational: reforms which are needed. The greater indivaduatazation 

fe instruction, the. preparation of students fbn a variety of Life nutes, - 
vemwie of students in Learning how to Leann--these re- 

A within the context of educational equity.** In : 

addition, reform efforts provide educational persynnee with the goats 


fon nenewal of thegstoun Knowledge, skitks, and capabikities. ‘1h . 


educational equity is to be attained, each of us must Ancrease ‘our 
bRiLLS of instruction, curriculum design, problem solving, adminstration, 
program devetopment, program monitoring, etc. Fhis need to cncrease 


- our SkALLS and capabslity provides a challenge tu alk vf us involved 


in the schooks, 


+ 


"AS you move back home.dntu your schooks and communities, remember 


that the uttiniate test of-our capabieity and understanding wilt be the 
degree. to which edueational equity for atk students can becume a neatrty 
"in Local Schoo. 2h cs eo Po. 


* 


"This wonkshap cgitd’ not address atl of the concerns and issues which 
ane important ito the total area 5 Aeron te tn a We hope that each 


fy one step in your efforts to tnpLement 


1X and to attain educational equity. We hope that 1t wrk serve to 


stimulate your interest in and comm thent to inereasing your personal and 
organizational change. skills and that you have identified resvurces and 
qa which can assist you in your future activites. 
\o . 3 ° : . 3 : 


_-3)- 


vA 


- they leave. - = 


- 4 
ee 


~~ D.~ Closing acknowledgements. é 
| Closing’ comments should acknowled 
of persons involved in the workshop. 
_ should make’ certain that persons are 
~ the evaluation forms, and that partic 


_( 5 minutes) 

ge the contributions and leadership 
Before adjourning, the facilitator 
stationed at all exits to collect 
ipants- are reminded to turn them in as 
: ; \ 


x 
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Participant Materials for’Generic Session Three 


Prepared for the 
Title IX Equity Mock shopscPIniect. 
of the ouncr of Chief State School Officers 


+ 


“by ,the - 
“Resoliree penter on Sex Roles in education 
National Foundation for the Improvement of Education 


c 


IMPLEMENTING, TITLE IX AND ATTAINING SEX ETN 
CONDITIONS FOR CHANGE 


~ 


ro Participant Worksheet. 17 


® . 3 
ee, 

In considering progress and needs related to Title IX implementation 
it is useful if we assess the degree to which institutions -have responded 
to the nged for change and the degree to which the conditions for change 
exist in aur schools and communjty. It is on the basis of these factors 
that we can design interventions and action Paeen ley ‘can be successful 
for meeting our goals. 

Please read each of the questions outlined beldw and answer as best 
you can in terms of your own perspective and evelvar ion of the present 
situation in your nae and community. 


Title IX Implenentation--Evaluating the ‘Specific’ 


4 


In general, how would you rate the ‘progress made by schools in your 
community in the implementation of Title IX since Jyne 1975 when the Tanete 
’ IX regulation became ef fective? f 


Little progress made 
Minimal -procedural compliance ‘ 


In-depth self-evaluations accomp1] ished 
and appropriate corrective and remedial 
‘» actions taken and/or underway 


Full implementation+of Title IX through- 
out most of the education agencys' policies, 
practices, and programs 


Student Programs 


One of the areas covered by Title IX is the prohibitjon of sex dis- 
crtilination in student programs and activities. Please indicate thé two 
aspects of student programs and‘ activities in which you feel greatest 
progress has been made and the two aspects where greatest change is needed. 


Greatest Greatest 
Area : ’ Progress Need 

Access to courses or programs eee oe 
Athletics and competitive. sports 7 __ 
Counseling and guidance - __ 
Graduation requirements _—_ aa 
Health services/insurance . aes es 
Physital education programs . , . 4 ~_ 4 a eee 
Scholarships : 


Student regulations 

Vocational education 

Other (please specify) 
@ 


Employment ) 
amp laymen 7 


: ‘4 : . = 
Another area covered ‘by Title IX is the prohibition of 
\tion in employment policies and Practices. Please indicate two aspects of 


sex discrimina- 


employment in which you fee] greatest: progress has been made and the two 


aspects where greatest. change is needed. 


% 


Greatest Greatest 
~ Area | Progress” Need 
_ Differential applicatjon of nepotism rules 
a Fringe benefits . * 
Hiring and selection of staff. a, 
. Labor Organization contracts 
Leaves of absence/sabbaticals - 
‘ _ Maternity leave provisions q 
Promotion policies and Practices 
Salary equatizations (for equivalent pogitions) - a. 
. Tenure policies and Practices ; 


Other (please specify) 


—te 7 — .» 
“What factors (training, materials, related. events, etc.) have contribu- 
ted most to the implementation of Title IX? 


r 


What factors have retarded or impeded the implementation of Title IX?’ 
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The degree of success achieved in implementing Title IX and attaining 
sex equity is related to the extent to which seven conditions have been met. 
One method of identifying needed action steps is to determine the degree to . 
which these seven condftions have been met in your schools and community.. 
Questions regarding the existence of these conditions are provided below. 


le 


‘for delivering educational equity? y, 


_Is there a consensus regarding the existence of sex discrimination 


and bias in education and the need for their alleviation? 


Is there an understanding of the sources of sex discrimination 
and bias in education and their possible effects?: — 


Is there leadership committed to ‘and articulating goals for change? 


Have change goals for the achievement of equity and models for 
accomplishing goals been specified? 


Have human and financial resources been allocated for change efforts? 


Do education personnel have the, capability (knowledge and skills) 


aa 


Is there a‘ system fOr the .recognition of Progress in educational 
policies, programs, and practices. and the reinforcement of personnel 
who have made efforts toward the delivery of nonsexist services? 


. 


The questions on the following pages ask you to consider the degree 


‘torwhich these conditions now exist, t 


for efforts in these, direct fons. 


e types of actions or interventions 


_ which might be taken to contribute to iar and the priorities 


"¢: 


é cok ¥ i | | | —_ 
Vo . . : . 
Please rate your an? ta of the general existence of each of the : ia 
changé conditions listed b®low on a scale from 1 through 5. Indicate your 


We. oe A rating by circling,the appropriate number, ~* 4 


* ‘ 
eee . ; i i ¥ . ; ; | 
1. Consensus regarding the existgnce Of sex discrimination and bias in 4 


"education and the need for their alleviation 
pe ag ee 


BY 


“ 
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A. To what extent do you believe that there is general awareness/agree- 
ment ‘on thé.existence of sex discrimination and sex rol stereotyping 
in education? 


® 
eto a ; 5 : 
en or no awareness/ ; W7 read awareness/ 
agreement ‘agr nt 


as ae 7S he bay 
B. To what extent do you believe -that the alleviation oK sed discrimi- 
nation and sex role stereotyping is a priority co cern within the 
% education community? “— 


] — 2 5 2 3 4 
Low priority 


High priority 


x 


£. To what extent do you believe that Title IX is seen as a significant 
tool for the attainment of sex equity in education? , 


| ‘ 9 7 3 4 j 
Little or no significance "~~" Wajor- significance > 


and their possible effects 


1 


2.. Understanding of the sources of sex discrimination and bias in education - 
a 2ir DO. tg ee ee 


“A. To what degree do you feel that there is a general understanding of 
the sources of sex discrimination and bias and their opération? 
Those sources specified in. the Title IX regulation? 

Ta eecte tet ee to Pee ee 4 5 

Little or no understanding Extensive understanding 


> 


Pare ee enya “ 


= 


Those sources not addressed in the Title IX r lation?. (e.g., 
stereotyping in curriculum) 


| i qn 7 6 
' Little or no understanding Extensive understandin - 
5 ‘ ; a ae 
RB. To what extent do you believe that there is an ufiderstanding of the a 


possible relationships between sex discrimination/stereotyping in 
education and sex differences in educational and career outcomes? 
2° i 8 


I ees ete Oe gs es saat as Soke ee eee 
Lifttle or no understanding. PYAT/ TxtensTve unders tandina 
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mitted to and articufatin 


Pees. 
xistence of leadersh'¥$ com 
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A. To what extent’ do you believe that leadership exists for the translation of 
consensus and understanding of the issues of Sex discrimination and bias 


, «into goals for organizational and institutional action? ' ~ 
a? ee te 8 a: 
Little or fo leadership —_ Effective Teaderghip 
: ; 


- B. To what extent do you believe that educational leadership has articulated 
its commitment, to the elimination of sex discrimination and sex bias in 


education? : 
.| ’ 2 —_—. 4 __ ae) 
Little articulation of - Extensive articulation 
< commitment of commitment 


¥ 


4. Specification of change goals for the achievement of equity ‘and models .for 
accomplishing change 


© 


A. To what degree have the requirements of Title IX and the concerns related 
to sex equity in education been Specified and incorporated within the 


‘ ‘ policies,. program plans, and management procedures of education institutions/ | - 
agencies? ; . | 
7 on ee eee, __ 
Little or no specification/ _. Extensive specification/.- 
‘ 7 incorporation | _* 4 | _ incorporation 
. . 'B, To what degree do models for such specification and incorporation exist? 
7 2 43 J 
| = = 2 . eee: Be he ee 4 = ere = 
Little or no development + - 3 - - Extensive mode? develop 


‘@ of. models ment 


5. Allocation of human and financial resources for achieving change 


A. To what degree have responsibilities for Title IX implementation and attain- 
ment of sex equity been assigned to all personnel wifhin education ‘ 
institutions/agencies? 


M3 


é 7 
a errr eee renee : ee | ae.) 
Responsibilities Responsibilities Responsibilities distri- 


unass igned , centralized ” buted across levels 
F and functions 


a -B. To what degree have financial resources been allocated ,to the achievement 
_ of Title IX compliance and/or other actMvities related +to the attainment 
of sex equity? 


| 2 oo 3 4 5 


Few resources allocated Significant resources 
, 7 allocated 
- | PIT 7 | 
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6. Capability of educafon ersonnel for achieving equit | . 
A. What-is the general estimate of the. levet of capabil ot education ‘ 
«....,..personnel (their. possession. of knowledge and skills) to- implement 

Title IX and to attain sex equity in, education? — . 


: - 3 , \ : ' ‘ : 
] 2 3 4 5 


Little or no Capability — Extensive capability. 


7. A system for the recognition of progress in educational policies, pro- 
"grams, and practices and the reinforcement of personfiel who have ma 
efforts toward the elivery of nonsexist services? ~ 


A. To-what extent do you believe that there is positive recognition of 


efforts or programs to achieve Title IX implementation and‘ sex equity? 
* ie, - | ee 2 4 


1 2 ee: 4 - | 
Little or no recognition General recognition . 


“. 


B. To what extent do you believe that there is reinforcement and support 
of staff efforts to eliminate discrimination and bias in. the delivery 
Of services? - 


] 2 3 — ‘5 ok 
Little or no reinforcement 3 Major reinforcement . 
’ Although it is likely that activities directed toward the greater 
attainment of each of these conditions would be desirable, it may be useful 
to consider your priorities for action. Please consider each of the condi- 
tions. listed below and rank them in terms of your priorities for agtention 
by placing a 1 beside the area you believe needs greategt attentioh at this 
time, a 2 beside the second most important area, etc. I : : 
1. Achieving consensus regarding the existence of. 
Sex ‘discrimination. and sex bias in education 
and the need for their alleviatign 
2 \e 
12. ° Developing an understanding of the sources of 
sex discrimination and bias in education and 
their possible effects 


Increasing leadership committed ~to and articu- 
lating goals for change in education | \ 


ew 


Specifying the change goals for the achievement 
of equity and models for accomplishing these ” 
changes : 


‘ws 
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- 5, Increasing the allocation of human ‘and financial 
resources to education equity concerns 


6. Increasing the capability of education personne] 
to achieve equity 


‘oe 


7. Developing a program of recognition and rein- 
forcement for,efforts to eliminate sex dis- 
crimination and bias 


Review the priorities which you have assigned to the six conditions. 
Select the two conditions which you ranked 1 and 2 and. list them in the 
To the side try to identify the types of actions 
which could be taken within your community by vartéous groups which would 
contribute to increasing the degree to which each of the conditions exist. 
Place an asterisk (*) by those action steps where you can initiate or support’ 


space provided below. 


the suqgésted actions. 


Condition 


oe) 


Actions which can be taken 


~ 


a 


marek 


" a 


Il. 
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Establishin _Chan e Obj actives - : oan 


What three actions related to Title IX compliance and the elimination 
of sexism in your own professional functioning, or in the policies, . 
programs, or practices of your education agency would you most like 

-to see accomp.1ished during the next peat . 


{~ 


Is . : an , ‘ : ; e 


. - , : e . ‘ 
= , 


© Select One of the actihs and write ‘the change objective which “is 


* most important to you, : Make Sure it answers thee fol lowing ques irons: 
e What is to be changed? 
@ Who is going to thange or be changed? * 
@ How will they be changed? = 
e Where ‘will the change occur? 
@ When will the change occur? a . 


ws! : 


os 


Identifying Barriers _and Supports for Change 


A. What are the important barriers that you will encounter. in working 
toward the change objective that you've selected? 
+’ 2 
/ 


; 


! 
Ba” What, supports will you have in working toward your change objectives? 
; . 


* Now that you've tdentified barriers and supports for y your “hands: objec i 
SES eae ee Fella ‘questions: — : a 


‘Is attainment of the change objective probable? 


Have you set-a timeline for achieving the objective? 


Planning for Accomplishing the Objective - \ i 


{ 


Re-evaluating Your Change Objective 
of 


Is- attainment, of ther chiinge Objective possible? - ‘ 


Is the objective Stated in: behavioral and concrete ways? Is it | - oF 


observable and/or measyrable? 


wa 


Do you believe your Change objective is the bestgavailable alternative 
for achieving your change goals?: _ 


is this Something you really want to achieve? 


“ 


A. Resources for change 


What resources (knowledge, skills, money, people, etc.) will you. need 
to achieve your Change objective? 


6 


knowledge/skills: 


B. Action steps . _ _ \ 


_ ©» 
List belaw the necessary first steps that you will have to take to 
meet. your--change--objectives,.. and..the..timelines. you will.set for their ~ 
completion. % | 


4 


Action Step . . 2 Time Completed . * Fae: 


1. 
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\ . ‘ 
Workshop Evaluation Sheet - a 


ened = Worksheet "19 ‘ . ae & 


At this ooint, how would you ate your knowledge of Title 1 and its 
_tmplementing regulation? - 


Thorough understanding 
Considerable knowledge 


De 


Some Rnowledge 


Little knowledge ‘ : | | 7 


At this point, how would you rate your ability to oe IX 
and sex equity principles in your day-to-day activities? 


I feel I have the knowledge And skills to apply Sex. equity 
principles in my daily activities i 

I know’ the first steps for applying sex equity principles 
_in my activities 


I have_a vague idea as to the ways I can apply sex nae! 
principles in my daily activities 


| have not identified anything which I can do to apply SEX 
equity principles in my daily activities 


What concerns or questions about Title IX oa sex equity have been answered 


for you during this workshop? ; oo 


W 


What concerns or questions remain? 
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. 


6.. Which workshop activities were least useful to you? 


schools? , 


2 ‘ ° t i _ 
- ‘a = - + 4. : rs . 
5. Which workshop’ activities or materials were most useful. to you? 
i, % <6 © eo | _ oe 
oe ‘\ ee ; 
ED, | 
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As a result of this workshop, what actions do you intend to take to further 
the implementation of Title IX and the attainment of ‘sex equity in your 


ee 


. 4 a \ 7 , ‘ ° os 
- i aA 
In what ways could the workshop have ®een improved? 


s 


a - - i. o f 
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provided in the future? 


\ 


s 


What. information, experiences, or activities would you like to have 


' 1 
-- 4 v * 
n * 
. 4 a : ’ ¢ ‘ 
10." Are there other comments you wish to make? ; 
7 ‘ ; 4 
4 n 7 : 
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